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ABSTRACT
There is a significant number of Chinese students completing their post-secondary
education in Canada; this trend is expected to increase. The purpose of this research is to
understand the leisure aspects of experiential learning and the impact they have on Chinese
students’ learning. Leisure aspects are used to describe the experience of learners in an
experiential learning activity; they are typically characterized by a feeling of enjoyment or
pleasure or a state of well-being. This research utilized a qualitative case study and collected data
from semi-structured interviews from 13 full-time Chinese students enrolled in the Vancouver
Island University Master of Arts in Sustainable Leisure Management (MA SLM) program over a
five-year period (2012-2016). Affiliated with the World Leisure Centre of Excellence (WLCE),
the two-year program focuses on leisure and innovative sustainability practices from a global
perspective. Data was also collected from SLM course outlines, WLCE annual reports and other
activities. Findings highlight benefits and challenges to students posed by experiential learning
and give voice to their critical and reflective expressions in relation to their intercultural learning
experience. The results of this research are significant for understanding the leisure aspects
involved in experiential learning in higher education institutions and enhancing the benefits of
experiential learning for Chinese post-secondary students studying in western education systems,
including in Canada.
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FOREWORD
For me, studying abroad is a life experience similar to a travel and leisure activity. Learning
new things, gaining new understanding, self-examination, reflection and self-growth all promote
pleasure, happiness and a positive state of being. Furthermore, experiential learning is one of the
most effective and meaningful ways to support my positive cognitive development and a state of
well-being. The first time for me to know experiential learning is when I studied in Japan and there
was a summer school for East Asian university students. Since that, I feel I was attracted by this
kind of learning style. The reason is because I can communicate with different people and learn
from different perspectives. I really feel I was learning for fun and it enhances me to learn more.
SLM program provide a much more professional and complete experiential learning for me. In
SLM’s experiential learning, pure recreational activity was reduced but there were more activities
for overcoming challenges, team work and practicing with knowledge. I learned from many
experts, visitor scholars and people with different backgrounds. I spent time on overcoming
challenges to create an innovative movie during SLM 602 which gave me more confidence and
courage. As well, I obtained friendship, ideas and a positive state of mind during SLM’s
experiential learning (field trip, Vancouver Learning Lab, role play, debate, teamwork presentation
and so on). I like this kind of learning style and I think this should be helpful for most Chinese
students. This is also why I chose this topic and have taken on this study.
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CHAPTER 1: Introduction
1.1 Background of this research
According to Watters (2006), because behavior and state of mind, defined as the state of
a person’s cognitive processes, are shaped by culture, it is necessary and important to consider
how culture influences different learning styles and preferences and how cultures influences
differences in perception. In 1980’s, the development of globalization has provided more
international experiential learning opportunities (Watters, 2006). As Watters mentioned,
experiential learning programs became popular in Canada’s higher education institutions because
students began to recognize that experiential learning can enhance their skill set and their
employment competences (2006). Thus, exposure to experiential learning not only influences an
increase in experience in students’ fields of study, but also creates opportunities for students to
engage in various aspects of pertaining to their futures careers (Watters, 2006).
While the development of education is growing in China, the influence of the Confucian
system of learning and education for Chinese learners in China is deep-rooted (Rawcliffe, 2016).
Rawcliffe stated that “Kuxin” (effortful learning), “Yongxin” (reflective learning), and “Xuxin”
(humble learning) are the three most influential principles of the Confucian system (2016).
Traditional Confucian education in China requires that learners respect their teacher and be
modest in exploring knowledge (Rawcliffe, 2016). In Rawcliffe’s words, instead of fun and easy,
Chinese education is intended to be hard work and repetitive and the student is expected to be
persevering, reflective and humble (2016).
According to Zhang (2005), there is enough data to demonstrate that Asian students,
particularly students from China, represent over half of the international enrolment in postsecondary institutions in North America. Additionally, Rawcliffe (2016) stated that the largest
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cohort of international students in Canadian universities is Chinese students with no previous
international university experience. In contrast to the Canadian education system, as Hou (2009)
stated, the main responsibility of Chinese teachers is to deliver knowledge content to students
and students are expected to master basic skills and be able to recite as much knowledge as
possible. Today, the general state of Chinese universities is over-crowded classrooms and spoonfed teaching. This is the reason that many Chinese students’ learning are rely on textbooks and
instructors (Hou, 2009). Some researchers clearly point to experiential learning activities as a
positive way forward for deeper learning for Chinese students with a traditional Chinese
education background (Rawcliffe, 2016). However, because of cross-cultural learning barriers,
most Chinese students are initially confused by Canadian university education behaviors and
activities because they have not previously participated in experiential learning (Rawcliffe,
2016).
Zheng (2010) stated international students are motivated to study abroad to benefit from
higher education opportunities at the beginning of the twenty-first century. Studying abroad has a
long history and development in China. It can be traced back to the Qing Dynasty (1636-1912), a
period where the largest number of Chinese students studied abroad. With the development of
China’s economy during the last 10 years, studying abroad has become more significant, with
more Chinese students studying in a cross-cultural context (Zheng, 2010). According to data
from the Government of Canada, there were over 110,000 Chinese students studying abroad by
2015, the largest segment of international students in Canada. According to Guo and Chase
(2011), in 2007, Canadian institutions began to assist international students with challenges or
barriers due to the unfamiliar or different academic environment. Because many Chinese
students study in Canada, the post-secondary professional community in Canada needs to
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understand Chinese students in order to better serve their learning needs. Although there is a
number of studied describing Chinese students’ learning experiences, learning styles, and
adaptation to North American culture, there is a gap in the area of how leisure aspects involved
in experiential learning impact Chinese students’ learning in Canada (Guo & Chase, 2011).
The purpose of this research is to explore how leisure aspects involved in experiential
learning can support Chinese students to learn in a Canadian context. Based on this purpose, this
research is focused on Chinese students who have experiential learning experiences through a
graduate program in Canada and uses a case study from the Master of Arts in Sustainable Leisure
Management (MASLM) program, at Vancouver Island University. Employing VIU’s faculty,
global scholars from the World Leisure Organization and acknowledged leaders in sustainable
development, this program cultivates innovative thinking and leadership and encourages
exploration and application of creative solutions for positive change in the world. It is hosted at
VIU’s Nanaimo campus, providing a good learning environment for students to access natural
and cultural areas. Students learn to recognize and understand the principles and paradigms of
leisure and sustainability, gain knowledge through many case studies in sustainability and
innovation, understand how to influence change towards sustainability in communities and
organizations and explore multiple methods to create and share knowledge in the leisure industry
through course work, field experience and thesis research. Students explore the concepts of
leisure, sustainability and innovation through their everyday life experiences, in-class education
and specific instructor-guided experiential learning activities (Master of Arts in Sustainable
Leisure Management – Business M.A. Programs, BC, Canada).
This topic, with Chinese graduate students as the focus of my research, was chosen for
three reasons. First, studying abroad is a life experience similar to a travel and leisure activity.
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Learning new things, gaining new understanding, self-examination, reflection and self-growth all
promote pleasure, happiness and a positive state of being. Furthermore, experiential learning is
one of the most effective and meaningful ways to support my positive cognitive development
and a state of well-being. Secondly, my position as a Chinese graduate student in Canada allows
me to understand the challenges faced by Chinese students and provides opportunities for me to
contact these groups. I can talk and listen to them in their first language of Chinese, making
communication easier, allowing me to understand their point of view and cognitive processes.
Thirdly, the concepts of leisure, sustainability and innovation are new concepts for MA SLM’s
Chinese graduate students in a Canadian cultural background and understanding the value of
leisure, sustainability and innovation is important and necessary to their professional
development. Because learning independently increases motivation, students are motivated to
explore or implement what they learned to make changes, making learning meaningful for the
students. By focusing on Chinese international students, this study explores the interaction and
interrelationship of leisure, learning and cultural background. In other words, leisure provides the
potential to enhance Chinese students’ learning in Canada.
Leisure study researchers claim there are many conceptualizations of leisure (Karlis,
2011; Russell, 2013; Shaw, 1985). In the words of Karlis (2011), leisure is subject to the
influence of globalization and is defined by how it is conceptualized across different cultures and
perspectives. In previous research, significant factors, identified as impacting the definition of
leisure, are the lack of pressures, lack of obligations, happiness and relaxation (Karlis, 2011).
Shaw (1985) proposed that leisure can be separated into categories of serious leisure and casual
leisure. Leisure also can be positive or negative. Russell (2013) confirmed that the functions of
leisure can solve individuals’ physical or mental problems, provide relief from work or
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obligations, maximize happiness or relaxation and can be a social tool. Leisure can be defined in
three different ways: free time without obligation or pressure, such as during idle time or
weekends; recreational activities, such as watching a movie, playing a game, drinking a cup of
coffee or walking a dog; and a positive state of mind, such as achieving fulfillment, excitement
or spiritual happiness (Russell, 2013; Leitner & Leitner, 2012; Kleiber, Larson &
Csikszentmihalyi, 1986). In general, the meaning of leisure is very subjective; its meaning is not
only different in different cultures but is also different based on the individual. Therefore, leisure
is an experience that depends on the context of place, time and individual.
There is a lack of research addressing the leisure aspect in relationship to the experiential
learning process influencing Chinese students’ learning in Canada. Hodge et al (2011) pointed
out that experiential learning is an effective learning method by some academic scholars. Starr
and Minchella (2016) reasoned that individual reflection significantly improves and brings
meaning to learners’ experiences. Instructor-guided experiential learning activities are effective
to enhance learners’ professional skills and abilities. The most widely used theory in this area is
Kolb’s Experiential Learning Theory. Although there are some benefits and challenges in an
experiential learning process for learners in a cross-cultural context, academic research
addressing experiential learning for elementary or secondary education is limited. Recent
research tends to focus on improving graduate students’ job competencies through experiential
learning. In conclusion, learning includes formal and informal experiential learning. Leisure
creates an important background to support free choice for learning, encourages engagement in
learning, helps individuals to gain information and encourages individuals to question their
values, explore the world, develop ideas and build new futures for themselves and their society.
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1.2 Research purpose and significance of the research
This case study research aims to explore how the leisure aspects involved in experiential
learning impact Chinese graduate students’ learning. The study is concerned with the
perspectives of MA SLM’s Chinese students in Canada, as related to their participation in the
program’s experiential learning activities. The purpose of the study is to increase our knowledge
of Chinese graduate students’ experience of international education, experiential education and
leisure education. Using the Master of Arts in Sustainable Leisure Management program at
Vancouver Island University, British Columbia, this case study involves students who come
from China to study in the two-year program. Although there is an increasing number of a
Chinese graduate student in Canada, little is known about the leisure behavior of this population
and how leisure factors affect Chinese students’ learning experiences. In this context, there is a
theoretical relevance for this research to use a systematic framework and scientific method to
explore the relationship between leisure aspects involved in experiential learning and Chinese
students’ learning experiences in Canadian higher education programs. The lack of studies of
experiential learning and leisure in the literature is addressed in this study by identifying the
leisure aspects of experiential learning and studying how those aspects of experiential learning
influence the educational experience of Chinese graduate students. This study also contributes to
increasing our understanding of leisure in a cross-cultural context and attracts much more
research to study leisure aspects for experiential learning in higher education institutions.
Additionally, this study seeks to describe the learning impact of leisure activities in the
experiential learning process and affords a range of applications to be applied. The results will
help clarify the leisure aspects involved in experiential learning. As well, this research aims to
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support the university curriculum in showing how to help Chinese students understand the main
themes of sustainability and innovation, which will help the SLM program meet its goals.
1.3 Research question and sub-questions
Using Vancouver Island University’s Master of Arts in Sustainable Leisure Management
(MASLM) program, this case study research aims to explore how the leisure aspects involved in
experiential learning impact Chinese graduate students’ learning. The study is concerned with
the perspectives of MASLM’s Chinese students in Canada, as related to their participation in that
program’s experiential learning activities. The purpose of the study is to increase knowledge of
Chinese graduate students’ experience of international education, experiential education, and
leisure education.
Based on the primary research question, there are three sub-questions that support answering
the main question:


What are the leisure aspects involved in experiential learning and how do they function
and/or perform?



What are the experiential learning components in graduate level post-secondary programs
and how do they operate?



What challenges and benefits are provided to Chinese students from the leisure aspects of
experiential learning in the MA SLM program?
According to Deng, Walker and Swinnerton (2005), leisure research data has focused on

participation, motivation and satisfaction. Leisure activity was divided into objective leisure,
such as activities and time periods, and subjective leisure, such as values, meanings and
experiences. However, research studies have not explored the role of leisure in diverse cultural
backgrounds nor examined how leisure aspects involved in experiential learning influence
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Chinese students’ learning process. Additionally, leisure aspects associated with learning
experiences are defined by the participants. Thus, in response to the issues above, the main
research question in this study is: how do the leisure aspects involved in experiential learning
challenge and support Chinese students in their post-secondary graduate level learning?
1.4. Structure of the Thesis
The research proposal is divided into four sections: introduction, literature review, and
methodology and data analysis. The introduction includes the background of this research, the
research purpose, the research question and three sub-questions. The literature review section has
been structured based on the three sub-questions and by two main themes: leisure and
experiential learning. The first theme of leisure is discussed in consideration of cultural
perspectives, specifically, Canadian and Chinese cultural perspectives. The second theme of
experiential learning explores the challenges and benefits of experiential learning for Chinese
students and then compares experiential learning from the Canadian context with the Chinese
context. Next, the literature review looks at the previous research, linking experiential learning
and Chinese students, linking experiential learning and graduate education and linking
experiential learning and leisure. Based on the research question and sub-questions, the
methodology section explores the reasons why and how the qualitative method was significant
and meaningful for this thesis research proposal. In methodology, document analysis was used to
analyze course outlines, WLCE annual reports and other activities; interviews were used to ask
specific questions.
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CHAPTER 2: Literature Review
Introduction
This case study research aims to explore how the leisure aspects involved in experiential
learning impact Chinese graduate students’ learning. The study is concerned with the
perspectives of MASLM’s Chinese students in Canada, in light of their participation in the
program’s experiential learning activities. The purpose of the study is to increase knowledge of
Chinese graduate students’ experience of international education, experiential education and
leisure education. As Creswell (2013) has written, the purpose of literature review is to allow
researchers to assess if the subject area is overlooked and necessary to study to induce new ideas.
This chapter will focus on the literature related to leisure and experiential learning and
explore if the purpose of this research is meaningful and significant for the researcher to study.
In Section 2.1, leisure is defined and the function of leisure in both Canadian and Chinese
culture is discussed. In order to understand the meaning of leisure comprehensively, leisure is
analyzed from two perspectives: the platonic philosophical perspective and the historicist
perspective. Leisure is then discussed in a cross-cultural context. Lastly, leisure is analyzed in
view of Canadian culture and Chinese culture. Section 2.2 looks at experiential learning and in
this section, there are five components: the development of the Experiential Learning Theory
introduced in a historical timeline; comparisons of experiential learning in Western culture with
Asian culture and specifically, Canadian culture with Chinese culture; experiential learning for
Chinese learners; experiential learning in higher education; and lastly, linking experiential
learning and leisure.
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2.1. Leisure
Blackshow (2013) identified that the term “leisure” comes from Latin, meaning “to be
permitted”, and is defined as a state of freedom to pursue valuable activities. Free time, rest,
being out of a work state and play are some basic elements of leisure. Whether or not it is a
leisure activity depends on how valuable it is perceived to be by the individual, what benefits are
provided and if they chose it freely (Wise, 2014).
In the words of Hibbler and Scott (2015), over the past half century, researchers have
made significant impacts on the study of leisure, recognizing it as an effective way of improving
physical and mental health, creating a positive state of being, supporting community or social
development, continuing individual lifelong learning and achieving the value of happiness,
satisfaction and creativity. However, leisure is also considered to be nothing more than
recreational activities by some people (Hibbler & Scott, 2015). From other perspectives, there
are different definitions of leisure. Leitner and Leitner reported that, in the traditional view,
leisure is a positive state of mind or positive state of being that is highly valued by the individual
(2012). The anti-utilitarian view also suggests that leisure does not need any purpose or function
because leisure itself is the purpose, for instance, watching TV or participating in recreational
drinking and recreational drugs (Leitner & Leitner, 2012). Apart from the anti-utilitarian view, in
a social instrument view, leisure is seen as a tool that can support self-achievement and helps
communities. This view emphasizes outcomes or results from leisure activities (Leitner &
Leitner, 2012). Similar to the social instrument view, leisure as a means to gain knowledge, skill
and value by self-exploration is called the positive transformational view (Leitner & Leitner,
2012).
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Leisure can be categorized into two types: casual leisure activity and serious leisure
activity. Casual leisure activity does not need necessary pre-conditions or preparations, while
serious leisure activity involves effort or significant pressures (Leitner & Leitner, 2012).
Apart from the above described definitions of leisure, this section will consider the
definition of leisure as pertaining to a certain country. In review of the existing literature on
leisure in Canada, there are three aspects: discretionary time, free-time activity and individual
self-satisfying time (Karlis, 2011). Leisure, as an internal state of being, has been studied for
many years and the primary factor from this perspective is experiential (Karlis, 2011). In the
1930s, leisure was primarily studied in the US. Based on a foundation of leisure studies in the
US, Canada started to conduct its own leisure studies in the 1960s (Karlis, 2011). Current
Canadian researchers re-conceptualized the concept of leisure since they did not agree that
leisure can be defined with several meanings (Karlis, 2011). In Canada, many researchers are
familiar with measuring leisure activities by means of discretionary time (Karlis, 2011). In 1988,
Hollands initially suggested that leisure is a specific self-satisfying experience without time and
space limitation. Leisure, as a personal, self-fulfilling experience, can create happiness and
achieve spiritual fulfillment (Karlis, 2011).
With the development of leisure related studies, some scholars have pointed out that
leisure functions to improve self-identity, interpersonal relationships and social structure (Toner,
2013). Hence, the notion of leisure becomes broader if the leisure activity can satisfy individual
needs and values freely (Karlis, 2011; Toner, 2013). Although the definition of leisure is everchanging, it depends on the specific group within different surroundings, backgrounds or
situations (Hibbler & Scott, 2015), and includes the meaning of choice, experience, identity,
activity, institution, society, nature and culture (Hibbler & Scott, 2015).
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Liu, Yeh, Chick and Zinn (2008) wrote that leisure is an important element in western
civilization. Its history can be traced back to the ancient Greeks. After World War II, leisure
started to play a significant and important role in people’s lives in western countries. Wise
(2014) believed that defining the concept of leisure is not a simple task because there is a wide
range of diverse definitions. It is challenging to arrive at a universal definition of leisure as a
number of studies view leisure from two broad philosophical perspectives and have three
common understandings of leisure.
There are two common philosophical perspectives of leisure: the platonic philosophical
perspective and the historicist perspective of leisure. The platonic perspective defines leisure as
freedom from obligation and with a well-lived life (Wise, 2014). From this perspective, ancient
scholars have found that leisure can positively enhance human identity, support individuals to
focus on truth, virtuous action and friendships and take part in public life actively (Wise, 2014).
Furthermore, Brajša-Žganec, Merkaš and Šverko (2011) noted that leisure activities are
important for diverse groups of people as leisure activities reduce stress for working individuals,
support social interactions for aging people and provide opportunities for people to achieve their
goals and values.
The second philosophical perspective is the historicist perspective. Hibbler and Scott
(2015) suggested that this perspective is meaningful and effective for people to understand the
development of leisure in today’s society. As Russell (2009) noted, archaeologists found that
leisure culture originated in 4000 BC, in an African community during the Kingdom of Kush, as
a way to adapt to a harsh living environment. Since then, leisure is closely related to teaching,
learning and celebrating. During the ancient Greek period, the meaning of “leisure” was “school”
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and leisure was considered a kind of academic pursuit by some philosophers, such as Socrates,
Plato, and Aristotle (Hibbler & Scott, 2015).
Theater and poetry have been used as leisure and to educate American culture (Russell,
2013). As Russell pointed out, the Olympic Games were originally from Ancient Greece where
leisure had brought learning and physical activities together. Leisure became an effective and
popular tool for social control in Ancient Rome when the ancient Romans decided to build
gigantic amphitheatres for large-scale events (Hibbler & Scott, 2015). As Hibbler and Scott
reasoned, Ancient Rome was able to keep order with a unified rule by providing large-scale
public performances, circuses, pageants and festivals for entertaining the masses, drawing
people’s attention away from more important issues while developing and expanding Roman
control (2015). Along with the development of leisure’s history, as Russell (2009) states, the
early Chinese made leisure popular by combining educational methods with leisure activities, in
areas such as music, literature and the arts to cultivate people’s temperament.
In the late 19th century, leisure became a symbol of upper class wealth and dominance
(Hibbler & Scott, 2015) in the West. Until the first Industrial Revolution in the 1870s, leisure
was a significant and necessary part of people’s lives, in both Britain and United States (Hibbler
& Scott, 2015). Toner (2013) claimed that the presence of leisure signified a good life, that
people had opportunity to do what they wanted to do and to achieve their hopes and freedom in
everyday life. During the modern post-industrial world, leisure came to be considered as time
away from working hours where individuals can rest or play (Toner, 2013).
In summary, leisure has played an important and significant role in both Western culture
and Chinese culture since ancient time and many research studies point out the significant
positive relationship between leisure and physical health or state of well-being (Xiang,
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SongShan, Stodolska & YiHua, 2015). Some scholars have concluded that involvement in
leisure activities is an effective way to continue a state of well-being (Xiang, SongShan,
Stodolska & YiHua, 2015). The function of leisure is broadly used by but not limited to ruling or
upper classes and is also popular for educators and learners.
2.1.1. Leisure and culture
The value of experiential learning combines leisure and learning that is well-known by
both China’s and Canada’s educational institutions (Gentry, 1990; Gentry & McGinnis, 2014).
The history of leisure and the attitudes toward leisure from different cultural backgrounds have
been discussed in Section 2.1. Additionally, researchers have pointed out that both leisure and
culture are interrelated. Chick (2000) articulated that leisure is a human activity that makes a
significant contribution to the evolution and development of culture. Toner believed that culture
shapes leisure (2013). Hunnicutt (1990) agreed with Chick’s study and confirmed that leisure has
been used to explore cultural transmission and transformation by some historians. Dong and
Chick (2012) also agreed that culture is one of the leisure constraints. For instance, Li and
Stodolska (2006) claimed that Chinese students’ leisure is affected by cultural barriers and
language difficulties when they come to a new country. According to Walker, Jackson and Deng
(2007), since ancient times, leisure activity was considered an activity of the upper class as it was
difficult for the majority of the Chinese agricultural population to take part in any leisure
activities. In order to understand the phenomenon of leisure more deeply, it is necessary to
compare leisure cross-culturally (Purrington & Hickerson, 2013). Although some languages do
not have a word for leisure easily translatable to English, leisure is a cross-cultural phenomenon
which means any people, any culture or experience can be characterized by leisure (Purrington &
Hickerson, 2013).
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Furthermore, Chick (1998) also pointed out that although some countries do not have the
language of leisure, people can easily understand the meaning of leisure based on
comprehending an expressive form of culture (Chick, 1998). Chick demonstrated that culture has
contributed to the study of leisure and recreational activities in review of written records of
travelers, historians, soldiers, clerics and explorers around the world in different languages since
ancient times (1998). People everywhere participate in leisure during their non-work time freely.
Recreational activities have also existed globally. Although most research on leisure has
typically had a focus from a western perspective, there is an increase of studies in leisure from a
non-western perspective in recent decades (Liu, et al., 2008; Purrington & Hickerson, 2013).
It is difficult to demonstrate how culture affects the meaning of leisure (Purrington &
Hickerson, 2013). Ito and Walker (2014) noted that, because people cannot discard their cultural
system, it is necessary to analyze similarities and differences in leisure cross-culturally. Thus, in
the next two sections, leisure in both Canadian and Chinese contexts will be examined and
compared.
2.1.1.1. Leisure in Canadian society
In Canada, there are three aspects of leisure time utilised to determine the meaning of
leisure: discretionary time, free-time activity and personal self-satisfying time (Karlis, 2011).
The history of leisure in Canada is more commonly associated with the leisure activities of
Canada’s white settlers and their offspring (Horna, 1994). In the 1930s, leisure was primarily
studied in the United States. In the 1960s, Canada commenced leisure research using, as a
foundation, previous leisure studies conducted in the US (Karlis, 2011). According to Tirone
(1999), although Canada is a multicultural country with first settlers generally from the working
class, such as farmers, craftsmen or fishermen (Horna, 1994), studies of Canadian leisure looked
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at those activities that met the needs of the dominant group (Karlis, 2011). Horna suggested that,
for Canada’s first immigrants, leisure was a channel to relieve pressure from the work of
building new homes and communities and adapting to their new environments (1994).
Current Canadian researchers have re-conceptualized the study of leisure as they were not
in agreement with previous definitions of leisure (Karlis, 2011), and generally measure leisure
activities through discretionary time (Karlis, 2011). Moreover, leisure is highly valued by the
dominant groups in Canada (Tirone, 1999). In the North American leisure research field, leisure
is considered to be a state of well-being (Ito & Walker, 2014). Additionally, Canadian university
students’ participation in new leisure activity is influenced by how satisfactorily the leisure
activity meets their personal choice needs and autonomy needs (Walker, Jackson & Deng, 2007).
In Canadian society, people are enthusiastic about leisure (Deng, Walker & Swinnerton,
2005). According to the World Value Survey in 2007, Canadians valued leisure activity
approximately 3.2 times more than Chinese (Walker, Jackson & Deng, 2007). Horna (1994)
states that many Inuit leisure activities including singing, storytelling, games, wrestling and
celebrations were introduced to Canada by immigrants. With the development of industry and
urbanization in eastern Canada, rural expansion in western Canada and mining development in
northern Canada, leisure activity was different in different locations (Horna, 1994). For example,
based on the mild climate and isolated geographic location, sports became the most popular
leisure activities in British Columbia, including hockey, soccer, yachting, rowing, baseball, golf,
bowling, tennis, badminton, hiking and track and field. In central Canada, the natural ice
conditions and long winters made hockey and curling the most popular leisure activities in
Alberta, Saskatchewan and Manitoba. Based on industrial and commercial development of the
eastern provinces, Ontario offered more developed entertainment and sports facilities;

16

LEISURE ASPECTS OF EXPERIENTIAL LEARNING IMPACTS ON CHINESE STUDENTS IN CANADA

additionally, the moderate climate of southern Ontario allowed for an extended outdoor leisure
activity season (Horna, 1994).In all, the development of leisure in Canada is affected by climate,
geography and multicultural populations who import their traditional leisure activities.
2.1.1.2. Leisure in Chinese society
In contrast to the role leisure plays in Canadian society, Chinese society sees leisure
negatively; success and achievement are only thought to come from hard work in modern
Chinese society (Deng, Walker & Swinnerton, 2005; Walker, Jackson & Deng, 2007). However,
leisure has also been used for education and encouraged for a long history in ancient China. The
idea of leisure as an educational tool was introduced in China by Confucius who advocated life
balance and harmony between nature and human beings (Hibbler & Scott, 2015). Confucius is
one of the greatest teachers in China and a leisurely mind is one of the most important aspects in
Confucianism (Liu, et al., 2008). During the Tang Dynasty, the development of music, literature,
poetry and art became popular, combining learning with leisure (Hibbler & Scott, 2015).
In mainland China, the word for leisure, Xiu Xian (休闲) or Xian Xia (闲暇), originated
in the style of oracle bone inscriptions and was deeply influenced by Taoism and Confucianism
(Liu, et al., 2008). For 5000 years, Chinese characters have been created by initially drawing a
picture to describe the objects they represent: the Chinese character of Xiu Xian（休闲） is
broken down to 休 (which represents people leaning on a tree meaning to take a rest) and 闲
(which represents a tree in a door meaning a protected and undisturbed area) (Liu, et al., 2008).
When combined, 休 (Xiu) and 闲 (Xian) form to represent leisure with a similar meaning to the
western concept of leisure, such as having free time, comfortable social status and a state of wellbeing (Liu, et al., 2008). As a traditional Chinese cultural value in the area of higher education,
according to Walker, Jackson and Deng (2007), students aim to live up to other people’s
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expectations. When Chinese university students choose a new leisure activity, the students will
first consider if this leisure activity can satisfy mutual needs instead of their individual
preference (Walker, Jackson & Deng (2007).
In summary, culture is related to how people think, act and feel. Cultural differences
shape leisure in various ways. In the next sections, experiential learning will be explored,
including the challenges and benefits of experiential learning, a comparison of experiential
learning in different cultures, experiential learning in a Canadian and Chinese context, and
connections between experiential learning and Chinese learners’ identity, higher education and
leisure.
2.2 Experiential learning
“For the things we have to learn before we can do them, we learn by doing them.”
—Aristotle (Cohen, 2007, p. 773)
“Experience is the child of Thought, and Thought is the child of Action – we cannot learn
men from books.”
— Benjamin Disraeli, 1826 (Bailey & Kelley, 1997, p. 3).
Simply defined, Moon (2004) stated that one’s sense of experience and learning comes
from one’s social surroundings and, to learn something means to know that knowledge and how
to use that knowledge. The study of experiential learning has six elements: learning environment
design, learning activities design, sensory intelligence, learner’s emotions, learner’s intelligence
and learner’s change (Bailey & Kelley, 1997). According to Bailey and Kelly (1997), learning
environment design is the place and people integral to supporting the learning and engaging the
learner actively; learning activities management involves planning a number of actions of
learning, including overcoming challenges, finishing tasks, creating new things, applying a
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theoretical knowledge; sensory intelligence is one of the most important elements in experiential
learning which can reflect individual feeling; in terms of learner’s emotions, the first indicator of
any experiential learning may be an emotional response that directly affects a learner positively
or negatively; learner’s intelligence considers what a learner needs to achieve for effective
development during experiential learning; and lastly, learner’s change focuses on learning
strategies for behaviour development, cognitive development and humanist development.
One of the earliest researchers, Kolb, stated that real life experiences can improve the
development of a sustained learning process and that what an individual experiences and how the
individual reflects on that experience will shape the learning outcomes (Tulbure & Orboi, 2014).
According to Kolb (2014), although experiential learning is commonly defined as a particular
way of learning from life experiences, there are conflicting views on the meaning of experiential
learning. Cornell et al (2013) argued that experiential learning is a form of education that
motivates learners to act, think and reflect actively through experiencing the whole process
directly. Chan (2012), Nordin, Hassan, Shapie, Jalil and Witbrodt (2015) also articulated that
experiential learning is a significant way for students to use what they learned from academic
sources in the real world. It is an effective method for learners to engage in the learning process
by experientially reflecting, taking action and thinking with purpose or consciously (Piercy,
2013; Blair, 2016). Kolb stated in his research that, in order to understand the meaning of
experiential learning, one must understand the nature of experience and the process of learning
(2014).
Experiential learning is an educational technique focused on the learning process in a
variety of ways, for example, through field education based on place, learning through project,
problem solving, and research inquiry and combining learning with service (Blair, 2016). As
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Stewart (2016), in her presentation titled: “Mash-ups, Focus Groups and Health Care Systems:
Experiential learning is not just about Field Trips” (n.p.n), she concluded that a complete
experiential learning process must include four essential elements (Figure 1): (1) experience –
not all experiences can be treat as experiential learning and should have direct relevance to
learner’s course content; (2) creation – learners need to create their own learning and learning
artifacts, for example, in the form of a scholarship or application or art works; (3) empowerment
and responsibility – this is an important and basic element where learners have a vested interest
in and responsibility for the final learning artifacts, creating conditions of risk, fear and pride for
both faculty and learners; and (4) reflection – this is the most important part of any experience
providing the mechanism where the experience can become transformative.

Create an experience
related to course
content for the learners

Reflection is key for
learning

Experiential
Learning
Empowerment and
responsibility for the
learners

Creation-not only
"physical things"

Figure 1.What is experiential learning (Stewart, 2016, n.p.n.).
In conclusion, experience can be considered fundamental to learning. Experiential
learning is not accomplished through conversation, lecture or writing, but is based on direct
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knowledge and the learner’s participation and involves the learner’s engagement in the whole
learning environment through action, thought and reflection (Bailey & Kelley, 1997; Blair, 2016;
Cornell, Johnson & Schwartz Jr, 2013). Experiential learning is defined as both direct experience
and in-context action (Kolb, 2014). The steps of the learning process include real personal
experience, reflective observation, consideration of concepts abstractly and checking the
concepts by active actions (Tulbure & Orboi, 2014). Experiential learning is a sustainable
process that must begin with a personal experience first; next, reflective observation is applied to
analyse past personal experiences; then, understanding is enhanced by abstract
conceptualization; and lastly, experimentation is used to solve problems and gain knowledge and
ability (Tulbure & Orboi, 2014).
2.2.1 Experiential learning theory
Dewey (1986) claimed it is important and necessary to have a theory for learning through
personal experience. Chan (2012) suggested that the experiential learning theory, based on
personal life experience, has a significant impact on education and development and that the
process, defined by experience, question and reflection, is at the heart of learning. Additionally,
the central theories of experiential learning are based on the socially cognitive theory and
constructivist theory (Blair, 2016; Cornell, Johnson & Schwartz Jr, 2013).
David Kolb’s Experiential Learning Theory, similar to John Dewey’s Experiential
Learning Theory, stressed that knowledge and skills are gained through continuous personal
experiences (Chan, 2012). Although many different experiential learning theories have been
proposed, Kolb’s experiential learning theory will be mostly discussed in this research. In
Kayes’s word (2002), the basis of Kolb’s theory is lifelong learning through problem solving,
career choice and interpersonal relationships. Kolb’s Experiential Learning Theory (Figure 2),
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consists of four parts: concrete experience is gained when students actually experience and
perform knowledge and skills, employment of reflective observation allows learners to integrate
what they experienced and make conclusions, abstract conceptualization is underlying reflective
observation and at the end of experiential learning, learners get some ideas to guide them with
active experimentation (Chan, 2012).
In summary, experiential learning can make a meaningful impact on students’ future
learning (Chan, 2012). The following three conditions must be present to gain knowledge from
experience: 1.learners participate in the experiential learning process actively and are motivated;
2. there are some opportunities for learners to rethink or reflect on what they experienced or
learned; and 3. learners practice or use the new knowledge, theory or ideas in the real world
environment to solve problems (Cornell, Johnson & Schwartz Jr, 2013).
Act
Concrete
Experience

Apply
Action
Experimentation

Reflect
Reflective
Observation

Conceptualize
Abstract
Conceptualizatio
n
Figure 2. Kolb’s Experiential Learning Theory (Chan, 2016, p.406)
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2.2.1.1. Challenges of experiential learning
According to Hoover, Mitchell and Wu (2012), learning is not who teaches you to do
something. Learning is a natural dialogue; it is a process that includes participation and
discussion and involves identifying what is unknown and how it can be learnt. Although
experiential learning can create a natural environment for students to learn with each other, there
are some challenges that exist in the experiential learning process. First, some learning
environments use a model where the teacher is held in a high position with students learning
from the teacher (Hoover, Mitchell & Wu, 2012). This is not beneficial to enhance the learner’s
mental health and the development of creativity, critical thinking and independence (Hoover,
Mitchell & Wu, 2012). Second, not all experiences are educational. Some experiences may have
a negative effect on the growth of future experience; for instance, some experiences improve
proficiency to complete things automatically, however, the learned proficiency may lead to
insensitivity, lack of passion, responsiveness or feeling and a lack of stimulation for learners to
reflect on what they experienced (Dewey, 1986). Additionally, when the situation or
environment is new, students may perceive themselves as unprepared and lacking knowledge,
ability or intelligence (Cornell, Johnson & Schwartz Jr, 2013).
In conclusion, both instructors and students face many challenges to improve their
teaching and learning experiences. However, the intrinsic value of experiential learning is that it
is learner-centered, encouraging students to take more responsibility to think, to discover what
they do not know and how they can learn.
2.2.1.2. Benefits of experiential learning
According to Umana (2006), experiential learning experiences include all learning
experiences using a broad range of learning strategies implemented to practice knowledge.
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Furthermore, the author claims it is a student-focused educational method that provides real-life
experiences and opportunities for learners to apply theoretical knowledge.
The benefit of experiential learning is well-known and widely used in higher education
programs. There is a large body of data that demonstrates that experiential learning is the most
effective learning method for improving skills and real-world transfer (Chan, 2012; Conceição &
Skibba, 2008; Spaulding, 2010; Starr & Minchella, 2016). Compared with traditional classroombased education, experiential learning has an emotional or cognitive impact upon learners’
impressions because it transforms knowledge learned from classroom into real life practice
(Chan, 2012). Lewis and Williams (1994) believed experiential learning plays an important role
encouraging critical reflection, self-introspection and fostering transformational learning and
personal development. This meaningful learning process shifts passive learning to active
learning, bridges behaviourism learning to cognitive and then constructivism learning with
learners arriving at their own learning outcomes (Chan, 2012). As Michel, Cater and Varela
(2009) addressed, active learning approaches are employed for enhancing learners’ responsibility
for their independent learning which include writing exercises, group discussion, self-assessment
exercises, debates, role plays and field trips. In the contrast, passive learning refers to the
traditional teaching method that most time for teachers to do lecture and few opportunities for
students to discuss (Michel, Cater & Varela, 2009).
In addition and according to Pritchard (2013), behaviourism learning is considered as
changes in behaviour through experiences but with little understanding. Compared with
behaviourism learning, both cognitive learning and constructivist learning are changes within
mental processes (internal thinking) and understanding process as a result of experiences
(Pritchard, 2013). Furthermore, constructivism encourages authentic tasks, reflection and
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collaborative work during the learning process (Pritchard, 2013). Furthermore, Conceição and
Skibba (2008) state that experiential learning is a way to develop a participant’s own knowledge
based on the individual’s perspective and observation skills.
Experiential learning can improve students’ confidence providing opportunities for
students to overcome feelings of inadequacy due to a lack of experience (Cornell, Johnson &
Schwartz Jr, 2013). Experiential learning can support students to be professional by practicing or
using theories that they learned from teachers (Cornell, Johnson & Schwartz Jr, 2013).
Experiential learning functions to push learners outside their comfort zone and to think
differently (Starr & Minchella, 2016). Involvement in an experiential learning process can
support learners to reflect actively and understand how to solve real world problems and how to
develop their professional abilities or consider a decision from different perspectives (Piercy,
2013; Myers & Chen, 2010).
In summary, experiential learning is a type of learning within an authentic learning
environment and a specific situation that has been designed and planned professionally, provides
educational information and employs a leader to manage the process and support participants
(Conceição & Skibba, 2008). Furthermore, as Bradley, Burch and Burch (2015) concluded,
experiential learning opens a gate for learners to see some threshold concepts in advance and
overcome challenges in order to see things in a new way. Although learners may not retain all of
the details or knowledge encountered while engaged in experiential learning, they will remember
the authentic learning process that is related to society and themselves (Conceição & Skibba,
2008).
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2.2.2. Experiential learning and culture
Learning is a natural propensity for human beings and people tend to learn more deeply
when different learning styles are acknowledged (Conceição & Skibba, 2008). Some researchers
have pointed out that people learn through interaction with the outside world, such as through
community, history and culture. Learners can learn when they enjoy the activity and may be not
aware that they are learning (Conceição & Skibba, 2008). In the words of Law (2002), culture is
defined by many factors, such as religion, ethnicity, language and way of life. Culture has a great
influence on the development of learning style and shapes learning preference (Yamazaki, 2005).
In other words, the cultural background of learners impacts the development of their learning
style, while cross-cultural barriers may be a substantial challenge (Yamazaki, 2005). Due to
globalization, multinational corporations and the steady increase of international students in
higher education institutions, there is a need for both teachers and students to improve their
understanding, teaching and learning management in a multicultural context (Yamazaki &
Kayes, 2007; Zhang, 2007). As post-secondary institutions reflect a growing population of
international students with diverse cultural backgrounds and learning styles, students’ personal
identity plays an important role in influencing the learning process and learning outcomes
(Hoover, 2014).
Some of the most influential cultural values in the world originate from religions, such as
Buddhism, Confucianism and Islam, with their roots in places, such as Asia and Indonesia (Law,
2002). Confucianism is not only the original educational philosophy in ancient Chinese
education but is also observed in Korea, Vietnam and Singapore (Law, 2002). In China,
Confucianism is concerned with developing a good relationship between citizens and a
hierarchical society (Law, 2002). Compared with Western culture, Chinese culture is not
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oriented toward the self-development of the individual (Law, 2002). Nancy and Aaron (1998)
claimed that Western social values stress a clear link between society and individual
achievement and self-seeking. However, Park and Shin (2006) stated that Confucianism values
the family or group over the individual as well as hard work, thrift, ethics and education. The
core values of Confucianism promote close connections between the individual and society,
work for group development and sublimating personal ambition to others’ expectations (Park &
Shin, 2006). Conversely, Western values stress individual rights, freedoms and selfdetermination (Park & Shin, 2006).
According to Bailey and Kelly (1997), diverse backgrounds, involving generation, gender
and culture, result in different learning preferences. Individuals and individual cultures have
different learning preferences (Morse, 2014). Research data, looking at cultural differences
between the West and East, points to the difference between the predominance of collectivism
found in Asian culture and individualism in Western culture (Bailey & Kelley, 1997; Morita,
Iwai, Horiuchi, Oshima, Zhuchao & Xu, 2014; Pratt, 1991). In Western culture, the individual
plays a role in how social order is organized (Pratt, 1991). This kind of society cultivates
individualistic people who prefer leadership behavior, independent decision making and
moderate influence from others and respect for their own interests (Morita et al., 2014).
The social, cultural, political and psychological values in Asian culture differ from
Western culture, as Asian culture emphasizes continuity of the family, stability, and respect for
collective decision making, obedience to authority and a feeling of satisfaction by means of
loyalty, social role fulfillment and performance of duty (Pratt, 1991). This lack of regard for
individualism instead values membership and conformance to group decision making. It leads to
discomfort with alienation from organizations which have great influence on individuals’ well-
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being. Policies and practices are based on a sense of duty and an individual’s interests are rooted
in the interests of the group (Morita et al., 2014).
In conclusion, in Western culture, individualism is preferred, attaching great importance
to freedom and equality, individual time and achievement and promotes adaptability to
uncertainty (Masuchun, Wisenbaker and Butler, 2014; Morita et al., 2014). In contrast, Asian
culture tends to focus on collectivism and group interest, confirms hierarchical relationships,
values authority and stability and values more structure (Bailey & Kelly, 1997; Morita et al.,
2014; Pratt, 1991).
2.2.2.1. Experiential learning in a Canadian context
In this section, the discussion will focus on characteristics of Canadian culture and values
and students’ learning experiences while engaged in activities, such as sports, arts, social change,
creativity and innovation. In Canada, the advancement of democratic and human rights is the
most consistently protected and implemented value (Rennick & Desjardins, 2013). Thus, there is
a long history of higher educational learning based on social welfare and justice in Canada
(Rennick & Desjardins, 2013). Additionally, Moss (2008) reasoned that, because education
standards are a provincial responsibility, there are no national education standards linking the
Canadian educational system as a whole. After the Second World War, focus on creating a new
Canada and world society awoke a discussion about learning assessment and recognition
programs in Canada; this is the initial appearance of experiential learning where educational
institutions were required to support learners to gain competency in experiential knowledge
(Moss, 2008).
In the 1980s, post-secondary institutions played an active role in rebuilding social
infrastructure and improving the standard of living (Moss, 2008). Livingstone (1999) claims that
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Canadian education has progressed to become a learning society, with an average of15 hours per
week of time engaged in learning for most Canadian adults. According to Rawcliffe (2016),
experiential learning programs became popular in Canada’s higher education institutions because
students began to recognize that experiential learning can enhance their skill set and their
employment competencies.
In summary, Canadian education provides a healthy, stimulating environment for the
growth of experiential learning. With the development of globalization, experiential learning in
Canada needs more in depth and broader development.
2.2.2.2. Experiential learning in a Chinese context
In China, local educational research studies grounded in students’ experiences and
learning processes are difficult to analyze. As mentioned by Huang (2008), because Chinese
students’ learning style is deeply impacted by Confucianism, the lecture is the most popular
learning activity in China, emphasizing the importance of the teacher, and Chinese students do
not like to share their opinions in the classroom. According to Zhang, as a response to the
“quality education” policy in the last century, school education began to recognize knowledge
application by including problem-solving, self-development, career-development and
interpersonal communication by students (2007). Zhang (2007) also noted that John Dewey is
the first man to introduce the experiential learning theory in China in 1919. His Chinese student,
Tao Xingzhi, worked to create a close connection between society and education and was
influential in advocating for, implementing and expanding the experiential learning model
throughout China. According to Chan, the experiential learning theory was considered an
important and effective educational reform tool integrated into the traditional educational system
in recent years (2012). Thus, the benefits of experiential learning for students, to gain first-hand
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experiential knowledge and improve skills by interacting with the real world, have been widely
recognized in China in the 21st century (Zhang, 2007).
University students today in many countries are seeking new ways to learn (Biggs, 2011).
According to the Chief Executive of Education in New Zealand, Robert Stevens, “quality and
value are the key influences in deciding where to study” (Verbik & Lasanowski, 2007). This is
also true for China. Wang and Greenwood (2015) noted that the Chinese traditional education
model cannot meet current learner’s requirements for their career and life-long learning goals.
Although Chinese students are familiar with academic assessment tools, such as exams, they lack
experience and skills in team work and real life problem-solving due to a lack of innovative ideas
and interest in new or unknown matters (Huang 2008).
The Chinese higher education system is lacking in innovative practices and not attractive
to university students to study in China as Chinese university graduates are shown to be weak to
adapt to society and their learning outcomes are not enough to meet the needs of industry (Xue,
2006). In order to improve the quality of students’ learning outcomes and competencies and to be
competitive in the workplace, more Chinese families support their children to study abroad
(Verbik & Lasanowski, 2007). Western countries aim to attract more international students and
skilled labor to support their economic development and aging population. Presently, Chinese
students are the largest population of the international education market (Verbik & Lasanowski,
2007). Chinese students, studying in the West, experience more learning challenges in the
context of educational and cultural differences and insufficient English language skills.
Additionally, the key element, leading to Chinese students’ academic failure in Western higher
education institutions, is undeveloped skills in critical thinking (Huang, 2008).
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Experiential learning encourages learners to move from a passive to an active learning
engagement process and supports learner reflection (Keen, 2014), However, research of
experiential education tends to focus on improving teaching techniques and innovative pedagogy
within the same cultural background instead of placing more attention on different cultural
backgrounds (Zhou & Li, 2015). Cultural difference may affect international students’ learning
outcomes (Zhou & Li, 2015). It is important to improve the learning environment for the
multicultural classroom by considering students’ culture and learning style strategically (Zhou &
Li, 2015). However, there is limited research that addresses the relationship of leisure to
experiential learning experiences and its influence on international students’ learning experiences
in a cross-cultural context.
2.2.3. History of experiential learning and higher education
As discussed by Yamazaki and Kayes (2004), effective learning occurs when the
student’s learning style matches the learning context. In the field of today’s higher education,
experiential learning is considered an effective and significant method for educators to adopt
new changes (Kolb, 2014). According to Schmiede (2003), experiential learning has a long
history and theoretical roots, as expressed in the works of John Dewey, Jean Piaget, Kurt Lewin
and Alfred North Whitehead. There is limited data addressing the history and spread of
experiential learning over the past 60 years. Dewey (1986) has noted that using experiential
learning, as a pedagogical approach in higher education, has had positive outcomes for
academics (Heinrich, Habron, Johnson & Goralnik, 2015). Since 1974, the Council on Adult and
Experiential Learning (CAEL) played an important role in the early spread of experiential
learning for higher education (Schmiede, 2003). Because of the lack of faculty participation and
support, experiential learning programs were very limited in higher education programs by the
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late 1980s (Brobst, 1986). The number of experiential learning programs used by institutions, in
the late 1990’s, grew from 40 to 1000 programs in 4 years, as promoted by the Council on Adult
and Experiential Learning (Schmiede, 2003). However, experiential learning was not
implemented across the core academic community and, as a result the domination position of the
higher education community remained the traditional educational approach (Schmiede, 2003).
Until the early 1990s, the development of experiential learning was limited to elite
sectors of higher education (Schmiede, 2003). However, according to Li, Mobley and Kelly
(2013), while experience plays a central role in the learning process that students can adapt to the
real world through individual thinking, feeling, understanding and acting, but not every student is
able to achieve this outcome (adapt to the real world through individual thinking, feeling,
understanding and acting). In the higher education context, some professors see a need for
studies to be based on students’ preferences in recent years (Tulbure & Orboi, 2014). As a
consequence, understanding the different learning styles of each student is important in higher
education (Tulbure & Orboi, 2014). Kolb and Kolb (2012) argued that learning styles can be
separated into four categories: the convergent learning style (learners tending to come together
from different abstract conceptualizations or different active experimentations), the divergent
learning style (learners tending to move apart from concrete experience in different reflective
observations), the assimilator learning style (learners tending to take up knowledge or beliefs
from abstract conceptualization or reflective observations), and the accommodator learning style
(learners tending to learn something from concrete experiences or active experimentations).
The international study experience can provide many learning opportunities for students
from different cultures interacting with a new host culture, such as individual interactions,
professional activities and social engagements (Li, Mobley & Kelly, 2013). The international
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learning experience can also lead to issues of cultural shock and cultural confusion because of it
is not simply focus on learning a subject, but also potential knowledge (communication skills,
teamwork spirit, friendship or time management) that requires learners to act on practical
experiences and do more observation in various contexts (Li, Mobley & Kelly, 2013).
Experiential learning is an effective and significant method for international students who are
studying abroad in another country for the following reasons: concrete experience can employ
international students’ feelings and abilities to understand other people’s emotions and deal with
situations in a personable way; reflective experience can give opportunities for international
learners to observe and think from different perspectives; abstract conceptualization can support
international learners to assimilate new knowledge and enhance the ability to utilize what was
learned in the future; and lastly, active experimentation can create opportunities for international
students to check their ideas and sustain other learning experiences (Kolb & Kolb, 2012; Li,
Mobley & Kelly, 2013).
Many existing experiential learning systems, currently used in higher education, can be
separated into three distinct applications: 1. field-based experiential learning, started in the 1930s
as internships and practicum assignments and popularly used for career development in areas,
such as social work, education, medicine and psychology (Lewins & William, 1994);
2.classroom-based experiential learning, implemented as a workshop, role play, presentation,
group discussion, internship or hands-on laboratory activity (Chan, 2012); and 3.popular
experiential learning forms, including future research, service learning, action learning and
outdoor education (Lewins &William, 1994). Some scholars suggest that how much an
individual can learn is dependent on how much preparation has been done for an experience
(Conceição & Skibba, 2008). Although some scholars contest that designed learning is not real
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learning, designing social infrastructures effectively encourages learning and engagement
(Conceição & Skibba, 2008). In addition, experiential learning education is not only for learners,
but also for educators who design and plan programs, prepare and lead activities and provide
opportunities for participants to reflect, because teaching is the best way to learn (Conceição &
Skibba, 2008).
There is a myriad of studies demonstrating that, instead of listening to or reading course
content and experiencing course content can support visual and tactile learning. An activitybased experiential learning experience can foster both students’ soft skills and academic progress
in ways, such as positive study and work attitudes, leadership and self-discovery. Participation in
a real-world experience develops critical thinking skills. Engagement in project-based
experiential learning allows learners to increase their understanding of the difficulties involved in
the process and to develop twenty-first century skills to improve future career potential (Mohan,
2015).
In summary, experiential learning, as an alternative to the traditional methodology, is an
effective and meaningful learner-centered approach. In higher education, experiential learning is
an important and effective method to create an active learning environment, to provide
opportunities to utilize knowledge and tools in the real world and to encourage individual
reflection based on experience. Furthermore, diverse experiential learning and teaching
methodologies play important roles in developing students ‘motivation, persistence and
compassion for building a better future.
2.2.4. Experiential learning and leisure
Pleasure is the state of being brought about by what you learn. Learning is
the process of entering into the experience of this kind of pleasure. No
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pleasure, no learning. No learning, no pleasure. (Wang Ken, “Song of
Joy” in Kolb, 2014, p.13)
Leisure has been defined by the Ancient Greeks to mean ‘scholar’ or ‘school’. Hunnicutt
(1990) identified evidence for the question: why is there a strong relationship between leisure
and learning. Leisure functions as an ideal learning environment for learners when it is oriented
recreationally (Hutchinson, 1957). The learning process includes motivation, understanding,
gaining insight, a positive state of mind and the ability to use what you learned in a real-world
environment to solve problems innovatively (Hutchinson, 1957).
A positive learning environment should provide experiences that include Kolb’s four
processes (Conceição & Skibba, 2008): experiential learning is designed to incorporate many
activities and many opportunities for learners to discuss, ask questions, think reflectively and
share positively.
In contrast to the perspectives presented above, Van Winkle claimed that leisure and
learning need to be balanced as leisure can be viewed as lacking seriousness, not useful and
wasting time and money (2014). However, in reference to Packer and Ballantyne (2004),
learning for fun is a significant and valued part of the on-site learning experience; there is a lack
of evidence to prove that a conflict exists between leisure and learning and the relationship
between leisure and learning is compatible and synergistic.
Additionally, learning opportunities exist within a leisure context and most life-long
learning occurs in an informal educational environment, such as science centers, museums,
historic sites and individualized workplaces in the real world. Knowledge of both the leisure
preferences and learning preferences of learners is helpful and necessary (Van Winkle, 2014).
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Above all, there are gaps founded in the literature. The first gap is although many
literatures pointed out that leisure creates an important background to support free choice for
learning, encourages engagement in learning, helps individuals to gain information and
encourages individuals to question their values, explore the world, develop ideas and build new
futures for themselves and their society, few researchers addressed the significance of leisure
management for graduate level students; the second gap is lack of depiction of Chinese graduate
students’ conceptions, feelings, thinking, and experiences of leisure and experiential learning
within a Western educational background. Additionally, there is lack of barriers for Chinese
learners’ learning in Canada. These gaps guided the development of this study focused on
Chinese graduate students’ cultural background and their feelings, thinking, challenges, benefits,
reflections and experience of both leisure and experiential learning in Canada.
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CHAPTER 3: Methodology
This case study research aims to explore how the leisure aspects involved in experiential
learning impact Chinese graduate students’ learning. As such, the study is concerned with the
thoughts and reflections of MA SLM’s Chinese students in Canada and their participation in that
program’s experiential learning activities. The purpose of the study is to increase our knowledge
of Chinese graduate students’ experience of international education, experiential education and
leisure education. This study uses a qualitative case study methodology to explore Chinese
students’ personal experiences and reflections about experiential learning in the MA SLM
program. The study uses document analysis, semi-structured interviews and two qualitative data
sources to address the research question: VIU and MA SLM program-related documents and
student interview data. Three sub-questions support the inquiry: 1) what are the leisure aspects
involved in experiential learning and how do they function and/or perform; 2) what are the
experiential learning components in graduate level post-secondary programs and how do they
operate in the SLM program specifically; and, 3) what are the challenges and benefits
experienced by Chinese students from the leisure aspects of experiential learning in the MASLM
program.
According to Ponterotto (2005) and Klenke (2016), a paradigm can be defined as the
philosophical assumptions of the guiding researcher in choosing the suitable methods,
participants and study, in order to ensure its reliability, validity and to be considered a good
research study. Klenke (2016), Walsh and Downe (2006) suggested that paradigms play a
primary role in qualitative research and that it is based on an epistemological paradigm or
philosophical assumption. Postmodernism, interpretivism, critical theory and constructivism are
the most widely utilized paradigms in qualitative research (Klenke, 2016).
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As discussed by Walsh and Downe (2006), Van Merriënboer and De Bruin (2014),
research methods and findings are influenced by research paradigms and the
interpretivism/constructivism paradigm is widely utilized for qualitative educational research. An
interpretivism/constructivism perspective states that knowledge is subjective and can be
constructed. In contrast, positivism understands knowledge to be stable and objective (Walsh &
Downe, 2006). The perspective of interpretivism/constructivism is consistent with qualitative
methods for studying subjective experience and perception (Ponterotto, 2005; Klenke, 2016).
Through the lens of interpretivism/constructivism, research must be gathered based on
understanding the meaning of personal contexts as people’s experiences are varied and diverse
within specific contexts, for example, how people use language or construct social practice is
varied and diverse (Ponterotto, 2005; Klenke, 2016).
An interpretive/constructive paradigm has been adopted for this study providing readers
of this research study with understanding of the research process as it relates to Chinese students’
activities set in a specific experiential learning context. The study explores participants’ actions,
feelings, thoughts and reflections about their activities in depth. Additionally, this research aims
to create and construct new knowledge and meaning in the study area of the impact of leisure
involved in experiential learning on Chinese students’ learning in Canada, using a series of
qualitative methods and an interpretive/constructive paradigm to guide this research. As
suggested by Guba and Lincoln (1994) and Wolgemuth, Erdil-Moody, Opsal, Cross, Kaanta,
Dickmann and Colomer (2015), a research paradigm describes the relationship between the
individual researcher and the world. Using the paradigm of qualitative research, conducted by
graduate-level students, supports students to consider their personal worldview, as related to their
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research, and to explore what they want to know from an epistemological perspective
(Wolgemuth et al., 2015).
3.1 Qualitative Research
As stated by Ponterotto (2005), Bell (2014) and Merriam (2015), quantitative research
focuses on collecting data with large-scale samplings and exploring conclusions with numerical
data by controlling empirical variables, predetermined questions, statistical analysis and
measurements. However, qualitative research is concerned with how people talk about their
experiences and how the experiences have meaning for people (Bell, 2014; Merriam, 2015).
Qualitative research studies the experiences of participants in a specific context (Ponterotto,
2005; Bell, 2014). The findings of a qualitative research study rely on specific perceptions,
conversation and understanding source (Bell, 2014). Furthermore, the main characteristics of
qualitative research are summarized as the following: first, qualitative research is interested in
the participants’ points of view; second, the researcher is the main and ideal instrument of data
collection and analysis; third, the process of qualitative research is inductive, in that concepts or
theories will be created by data collection and data analysis; fourth, instead of numerical
findings, the findings or conclusions of qualitative research are always descriptive; and fifth, in
contrast with quantitative research, qualitative research employs a smaller, more purposeful
sample and more flexible process (Merriam, 2015).
Both quantitative and qualitative research methods have their advantages. For this study,
the purpose is to explore how leisure aspects of experiential learning impact Chinese students’
learning. The data collection for this research depends on Chinese students’ experiences,
feelings, thoughts and reflections within a specific experiential learning context. As suggested by
Smith and Firth (2011), the study of an individual’s experience within a specific context is
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considered a qualitative method. Therefore, qualitative research will be adopted and selected for
conducting data collection.
Qualitative research is “the systematic collection, organization and interpretation of
textual material derived from dialogue or conversation. Smith, Firth (2011) and Klenke
(2016) defined qualitative research as a wide variety of methods to collect and analyze
documents, interview transcripts, photographs, video recordings, internet sources, human
experiences, behaviour and social actions. Fundamentally, qualitative research explores “how” or
“why” natural social phenomena interact with personal experiences (Klenke, 2016).
Additionally, qualitative researchers focus on a number of situational experiences and different
personal perspectives, views and value commitments (Smith & Firth, 2011; Klenke, 2016).
According to Taylor, Bogdan and DeVault (2015) qualitative research is a method to collect as
much descriptive information, personal statements (both written and spoken) and behaviours as
possible within a real social life context. Many studies conclude that the qualitative method has a
long history of development traced back to 19th century, from the Greek Herodotus to Marco
Polo, used by travellers, writers and historians (Taylor, Bogdan & DeVault, 2015).
Qualitative research has been widely utilized and applied in many fields, such as
psychology, science, mental health, public health, political science, business, education, special
education, human development science, police work, evaluation research and social work
(Taylor, Bogdan and DeVault, 2015). Qualitative researchers use this method for its
effectiveness in explaining how people see, feel and think about their experiences (Taylor,
Bogdan and DeVault, 2015). The reason for selecting a qualitative research methodology in this
study is because qualitative research focuses on participants’ lived experiences and authentic
voices (Klenke, 2016). The purpose of this research is to understand how leisure aspects,
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involved in experiential learning, impact Chinese students’ learning. Therefore, it is necessary
and meaningful for the researcher to study Chinese students’ feelings, thoughts, reflections and
personal experiences in Canada.
3.2 Case Study Methodology
As mentioned by Delamont (2012) and Bell (2014), the case study is a way for the
researcher to explore in depth one aspect of an issue or a problem within a natural setting. A
qualitative case study model is to seek findings for this research so that the researcher can better
understand how leisure aspects involved in experiential learning impact Chinese students’
learning in Canada.
A case study is “an empirical inquiry that investigates a contemporary phenomenon
within its real-life context” (Yin, 2013, p. 13). According to Johansson (2005) and Minocha
(2009), the definition of case study is a specific phenomenon consisting of time and place. The
history of case study methodology can be traced back to the early 1900’s and was used in
university studies (Johansson, 2005). Harland (2014) claimed that the case study is concerned
with a particular phenomenon, is a research method focused on a specific objective occurring in
the same period of time and is studied in a natural context with various methods (see also
Johansson, 2005; Minocha, 2009). A case study methodology typically focuses on a specific
activity and specific individuals (Harland, 2014). Therefore, instead of replicating a study,
researchers can learn from previous case study research to support future research (Bell, 2014;
Harland, 2014).
As suggested by Hyett, Kenny and Dickson-Swift (2014), a case study methodology can
connect to key values and research purpose. In the words of Baxter and Jack (2008), the case
study is concerned with specific objectives and aims to answer “how” and “why” questions.
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When implementing case study methodology, researchers do not guide or handle participants’
behaviour and consider contextual conditions related to their study (Minocha, 2009; Hyett,
Kenny and Dickson-Swift, 2014).
For this research, a case study methodology is utilized because this method can support
participants to discuss their perspectives about leisure and share personal stories within a specific
experiential learning context. Additionally, some scholars have suggested that case study
methodology can support the researcher to learn something new and provide different
opportunities to understand a specific phenomenon (Harland, 2014). Therefore, case study
methodology is meaningful and important for new researchers and can support their creativity
and imagination in their thesis research (Harland, 2014).
3.3 Methods
In this research, in order to understand how experiential learning programs work, the
researcher considers the purposes and background context of course outlines and annual reports.
This research uses two methods to answer the research question: document analysis and semistructured interviews. Document analysis is utilized to identify leisure aspects involved in
experiential learning and experiential learning activities within the MA SLM program. Semistructured interviews are employed to explore how leisure aspects affect experiential learning
and how experiential learning affects Chinese students. Furthermore, documents can be
considered as distinctive artifacts and the researcher must identify what purpose or function of
the documents and the relationship of the documents through analysis (Flick, 2013). As
suggested by Williams and Vorley (2014), document analysis is often used in combination with
other qualitative research methodologies, so that a confluence of evidences can be provided and
potential biases can be reduced within a single study during data collection processes.
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Document analysis was used to analyze data in the following three documents: 1) MA
SLM Experiential Activities-Course Outlines (Appendix A); 2) MA SLM Experiential
Activities-Other MA SLM Activities (Appendix B); and, 3) MA SLM Experiential ActivitiesWLCE Annual Reports (Appendix C). Along with the findings from document analysis, semistructured interviews were conducted with 13 Chinese students who attended VIU’s MA SLM
program between 2012 and 2016. The interview protocol is presented in Appendix E: Semistructured Interview Questions.
3.3.1 Document analysis.
In order to understand the research results more generally, it is necessary, appropriate and
significant for the researcher to analyze relative documents (Flick, 2013).The purposes of
document analysis are extracting information from documents and exploring the relationship
between documents (Flick, 2013). Bowen (2009), Brooks and Normore (2015) defined document
analysis as a systematic and analytical qualitative research method to review, examine, evaluate
and explain a series of materials for understanding and to extract empirical knowledge in depth.
As some scholars have stated, document analysis is considered as social facts by researchers and
is commonly used as an idealized method to conduct educational research by scholars (Brooks &
Normore, 2015). As stressed by Delamont (2012), document analysis has a long history of
development and has been heavily utilized for social research during the second half of the
twentieth century. As a data collection method in qualitative research studies, document analysis
should be seen as an essential part of designing research questions (Delamont, 2012). In this
research, the semi-structured interview questions are designed based on the findings of the
document analysis. Yin (2013) also suggested that documents play an important and meaningful
role for data collection in case studies. In order to ensure the authenticity of documents, the
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researcher must consider the authorship and readership of documents while conducting
document analysis (Flick, 2013). In summary, the purpose of document analysis is to support the
design of the interview questions in this research, to extract meaningful data and to develop new
knowledge by recording, comparing and examining the data (Shaw, Elston and Abbott, 2004;
Delamont, 2012).
Document analysis was conducted as a data collection method in this qualitative research
study. There are four main reasons for conducting document analysis as part of this thesis
research: first, there are data resources available which come from internal VIU reporting
conducted by VIU’s researchers, scholars and faculty members and which relate to the MA SLM
program’s experiential learning activities; second, the documents identified experiential learning
activities and they were a source of data at the first stage of data collection in this research
(Shaw, Elston & Abbott, 2004); and, third, findings from the document analysis process was
analyzed and organized into themes, concepts and information resources (Shaw, Elston &
Abbott, 2004).
3.3.1.1 The Selection of documents.
According to Bell (2014), through the process of categorizing documents with different
evidences, the researcher can ascertain which documents are significant for the research question
and which documents should be utilized in the research. Although data, pertaining to experiential
learning, exists, not all of the data is related to the MA SLM program’s Chinese students. In
order to identify the most relevant data related to leisure aspects involved in experiential learning
and experiential learning activities involved in the MA SLM program, the researcher contacted
the Recreation and Tourism Management Program at VIU, the Centre for Experiential Learning
and Career Services at VIU and the Faculty of Management Co-operative Education Program at
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VIU. The following set of documents, as outline in Table 1, are closely associated with the
research question and sub-questions identified: 1) MA SLM’s Course Outline; 2) MA SLM’s
Experiential Activities from WLCE Annual Reports; 3) MA SLM’s Other Activities.
NO.
1

Data Source of Learning Experiences & Leisure Context





SLM 601 Course Outline - Leisure & Sustainability: Principles
& Paradigms
SLM 602 Course Outline - Case Studies in Sustainability &
Innovation
SLM 603 Course Outline - Knowledge Creation &
Mobilization 1
SLM 604 Course Outline - Influencing Change towards
Sustainability
SLM 605 Course Outline - Knowledge Creation & Mobilization
2
SLM 606 Course Outline - Field Experience
SLM 607 Course Outline – Thesis
2015-2016 Annual Report: Centre for Experiential Learning and

Career Services
2016 World Leisure Centre of Excellence Annual Report
2015 Faculty of Management Co-Operative Education
2015 World Leisure Centre of Excellence Annual Report
2014 World Leisure Centre of Excellence Annual Report:
Education-Research-Service in Sustainable Leisure

Management
2013 Annual Report: Co-operative Education Program
Survey of VIU Course Offering Work Experience Opportunities
in 2013






Out of Class Experiences (Field Experiences)
Role Play Activity
Guest Presentation







2










3

Data Source Author




Year Issued

MA SLM Program
Instructors

2011-2016

Centre for Experiential
Learning and Career
Service Team

2011-2016

VIU Faculty of Sustainable
Leisure Management
VIU Faculty of
Management Co-operative
Education
VIU Work Experience
Opportunities
MA SLM Program
Instructors

2011-2016

Table 1. Overview of Documents Involved in This Research.
The documents, identified in Table 1.above, provide insight into the MA SLM program
and the experiential learning activities offered. Through an analysis of these documents, data
information about what experiential learning activities have been designed and conducted in the
MA SLM program are identified.
3.3.2 Semi-structured interviews.
Grossoehme (2014) proposed that the use of the interview is a method to explore
individual’s experiences through questions, answers and the meaning of personal experiences.
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According to Delamont (2012), the interview methodology is an effective and convenient way to
gather rich data information, an important and essential method to explore research questions and
positively provides a way to create and grasp insights through in-depth conversations.
Magnusson and Marecek (2015) suggested that, through the use of interviews, researchable
words are effectively identified for exploring motivations, feelings, cultural influences and other
subjects that impact personal actions within a specific context.
The “professional qualitative interview” consists of unstructured interviews, semistructured interviews and structured interviews (DiCiccoBloom & Crabtree, 2006). The semistructured interview is designed with a series of pre-determined researchable questions and
emergent sequential questions that encourage participants to talk about their experiences, stories,
perspectives, emotions and reflections (Grossoebme, 2014; Magnusson & Marecek, 2015).
According to Brooks and Normore (2015), the semi-structured interview is the principal
method most associated with qualitative research, utilized to describe a range of different forms
of interviewing. It allows the researcher to ask flexible and sequential “how” and “what”
questions. As suggested by Galletta (2013), the semi-structured interview is focused on lived
experiences and is beneficial for both the researcher and participant to exchange the nature of
action and reflection through conversation. Additionally, the semi-structured interview is
meaningful and powerful for the qualitative researcher to step into other people’s minds and
experience their experiences by listening to the participants’ stories and to deeply explore
participants’ thoughts, feelings and reflections (DiCiccoBloom & Crabtree, 2006; Galletta, 2013;
Holloway & Galvin, 2016). The semi-structured interview allows the researcher to additionally
explore questions that are important for the research but may have been overlooked before
conducting the interview or may unexpectedly emerge during the interview process; the
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researcher is free to add an interpretation, to ask additional questions or to remove obstacles from
a pre-determined question interview guide (Doody & Noonan, 2013; Gray, 2013; Corbetta
2003). Therefore, many scholars suggest that the semi-structured interview is the most widely
used method for qualitative research (DiCiccoBloom & Crabtree, 2006; Delamont, 2012;
Holloway & Galvin, 2016; Doody & Noonan, 2013; Galletta, 2013).
The purpose of interviewing in a qualitative research study is to understand participants’
life experiences and build a conceptual and theoretical knowledge from these personal
experiences (DiCiccoBloom & Crabtree, 2006; Galletta, 2013). The semi-structured interview
method collects information from the individual’s words, statements, meanings and themes
(Creswell, 2013; Galletta, 2013). According to Barriball and While (1994); Van Hees, Moyson
and Roeyers (2015), the semi-structured interview method is selected for two main reasons: first,
it allows the researcher to explore participants’ attitudes, opinions and viewpoints and, second, it
is beneficial to regard the varied responses of interviewees because the questions have been predetermined and organized by the researcher (Barriball & While, 1994; Van Hees, Moyson &
Roeyers, 2015). Because a standardized interview cannot meet the needs of this research, the
semi-structured interview methodology is the best means to explore personal experiences in this
study (Louise Barriball & While, 1994) and the most effective way to gain an understanding of
how the leisure aspects involved in experiential learning impact Chinese graduate students’
learning. In Hansman’s words, the learning context is interaction of individuals with various
tools, skills and learning situations. Johnson, Bullock and Ashton-Shaeffer (1997) and Hansman
(2001) suggest that the leisure context can be described as cooperative play with others, learning
social skills by participating in recreational activities and self-determined leisure choices that
support students’ learning and development. As mentioned in the literature review, the core idea
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of experiential learning is experiencing in order to learn (Hansman, 2001). Furthermore, Iwasaki
(2007) focused primarily on the function of leisure context in how it can provide a positive
environment for learners and enhance their experiences with positive emotion. The semistructured interview methodology used in this study, aims is to identify the leisure context
involved in experiential learning activities and how the leisure context affects Chinese graduate
students’ learning.
A pre-determined interview plan is utilized for this research in order to collect data in a
theoretical way and create space for students to share their experiences, perspectives, feelings
and reflections, as presented in Appendix D. The aim of this research is to explore how leisure
aspects involved in experiential learning impact Chinese students’ learning. In order to achieve
the aim of this research, the semi-structured interview questions focus on the following three
themes: 1) experiential learning, 2) leisure aspects and, 3) Chinese students’ learning. Each
theme will include an introduction and a series of open-ended questions.
3.3.2.1 Selection of participants. Based on the purpose of this case study as qualitative
research, the convenience sampling method is utilized in this research. According to Etikan,
Musa and Alkassim (2016), convenience sampling is a nonprobability sampling that ensures that
participants are easier to access and more willing to share their stories or experiences for the
purpose of this research. The study includes 13 interviewees who were selected from the
population of full-time Chinese students in the Master of Arts program in Sustainable Leisure
Management at Vancouver Island University from 2012-2016. All of them were easy to contact
and be willingness to participate in interview process. The Chinese students, enrolled in 2011,
were not considered for the interview process as the researcher cannot contact them at this time.
Interviews were conducted between August 2017 and November 2017. The criteria for selecting
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the participants is outlined in Table 2 and included: 1) participants must be Chinese students who
graduated from a Chinese high school or university in China and speak Chinese as a first
language; 2) participants must have started their MA SLM program between 2011 and 2016; 3)
participants must have completed half of the required program coursework (in order for
participants to have sufficient personal experiential experiences within the MA SLM program);
and, 4) each year has representation from at least one interviewee, for a total of 13 interviewees.
Criteria
1. Participants must be Chinese students who have graduated from a
Chinese high school or university in China.

2. Participants are limited to students who were enrolled in the MA SLM
program during 2012 to 2016.

Rationale
This can ensure participants use the same language and have similar cultural
and educational backgrounds (specifically similar understanding of
experiential learning) that can improve the veracity of this research.
Furthermore, the interviewer is Chinese as well. This can enhance the
interviewer’s ability to understand participants’ words accurately.
The researcher has access to Chinese students of the MA SLM program to
achieve the purpose of this research. Participants limited to students from
2012 to 2016 can ensure the interview data can be collected during a targeted
time frame (May, 2017-July, 2017).

3. Participants must have completed half of the required SLM program
coursework.

Learners will have participated in a sufficient amount of experiential activities
within the MA SLM program to be able to provide valuable perspectives.

4. There must be one to three participants from each year of 2012-2016

Based on feedback from students’ learning and their own reflections on
course delivery, instructors may re-design or improve their course outlines
each year. Participants coming from different cohorts can provide a
comparison of perspectives, reflections and feelings about the same
experiential learning activities or conclude what changes related to the
experiential learning activity affected their feelings and reflections.

Table 2.The Criteria and Rationale of Participants Selection.

This section will outline the process of recruitment of the more than 13 participants. The
first participants considered as potential interviewees were students who had a previous
connection with the researcher creating a peer-to-peer relationship between the researcher and
participants: two students from 2012, three from 2013, one from 2014, four from 2015 and three
from 2016. All participants and the researcher were or are enrolled in the MA SLM program.
The researcher knows all the research participants and three of the participants were from the My
position as a Chinese student in the SLM program has an influence on this study: “Within
positionality theory, it is acknowledged that people have multiple overlapping identities. Thus,
people make meaning from various aspects of their identity…” (Kezar, 2002, p. 96). Bourke
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(2014) addressed that any research is a process shaped and potentially impacted by both
researcher and participants. I recognized that all of my beliefs, gender, personal life experiences
and educational background are significant variables that affect this study. It is important for me
to be mindful of dealing with this issue. In Denzin and Lincoln (2011)’s words, any indicating or
illumination is within positionality and people have to position themselves somewhere to say
something. Thus, positionality is utilized to be mindful of the researcher’s subjective position in
order to remain objective during research process (Bourke, 2014).
3.3.2.2 Interview set-up process. As suggested by Jacob and Furgerson (2012), the main
function of qualitative research is to explore various perspectives of human experience through
understanding the participants’ experiences, and a skilled interviewer is a powerful way to gain
insights. According to the Faculty of Sustainable Leisure Management Program at VIU, a total of
33 Chinese students were part of the SLM program during the period 2012 to 2016. The
preferred interview form was face-to-face interviews and the interview took place at Vancouver
Island University Library, Vancouver Public Library, or Richmond Public Library; a Skype
interview was conducted only if the interviewee was outside the Vancouver area. Before the
semi-structured interview, I piloted all of the questions with two Chinese students. One test was
conducted face-to-face at my home and another one consisted of an interview through skype. I
introduced my research purpose and followed all the same semi-structured interview process
with them, such as sending them a Research Information Sheet and a Semi-Structured Interview
Consent Form to sign. The test phase was conducted in Chinese. A pre-determined SemiStructured Interview Protocol was also sent to them when they provided me some advice for the
formal semi-structured interviews. This testing of the questions was helpful for me to rethink
how to help interviewees to completely understand questions; good for the interviewer to
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consider more details during interview process and to obtain more information. In order to
encourage interviewees to provide more personal experience information, the interview was
divided into three phases.
In the first phase, a Semi-Structured Interview Protocol (see Appendix D) was used,
before conducting the semi-structured interviews. Because all interview participants were
Chinese, and the thesis research will be published in English, in order to ensure all participants
can fully understand the rights of participants and the requirements of this research, A Research
Information Sheet (see Appendix E) and a Semi-Structured Interview Consent Form (see
Appendix F) was designed and presented only in English as all participants were able to read and
understand English.
The Semi-Structured Interview Protocol is a list of interview questions. By following this
predetermined interview question list, the researcher focused on the research interests and
attaining meaningful insights (Jacob & Furgerson, 2012). In this research, the Semi-Structured
Interview Protocol is comprised of four parts: 1) the basic background questions, 2) MA SLM
program-related questions, 3) leisure-related questions, and 4) experiential learning-related
questions.
The Research Information Sheet (see Appendix E) was utilized to share details of what
the researcher is studying and why the researcher is studying the interviewees. It also explained
the importance of the interview to this research. By reading and signing the Semi-Structured
Interview Consent Form (Appendix F), participants came to understand their responsibilities and
made it possible for participants to provide more information about their personal experiences
(Wilkinson & Birmingham, 2003; Jacob & Furgerson, 2012). Each participant was given a copy
of the signed consent form by the researcher.
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The second phase occurred during the interview process. A digital recording was used to
record original information by the researcher. Each interview included an introduction of this
research, the purpose of this interview, and the rights of the participants. As indicated in the
Research Information Sheet (see Appendix E) and the Consent Form for Semi-structured
Interview (see Appendix F), the participants could withdraw at any time without the requirement
to provide any reason for their withdrawal. Each semi-structured interview was 30-45 minutes
long and digitally recorded using a smart phone and a recording pen. Following a pre-determined
Semi-Structured Interview Protocol (see Appendix D), participants were asked open-ended and
supplementary questions to enhance the researcher to gain insights from conversation.
The third phase occurred after the interview. Before conducting the analysis of semistructured interviews, transcriptions were prepared in advance (Gibson & Brown, 2009; Flick,
2013). Each transcript was written word for word from the digital recording. Some words or
sentences may have been omitted because they did not contribute to the research, such as ‘um’,
‘uh’ and off-topic content (Flick, 2013). In order to guarantee the quality of data for Western
readers, a professional translator translated all Chinese into English. Only useful information was
transcribed. The researcher converted all data to text and in order to ensure the reliability of the
interview, transcripts (both Chinese and English) were sent to each corresponding participant by
email and each had one week to check if there was any revisions needed. In order to guarantee
the quality and accuracy of the interview information, I was the only person to see the original
Chinese-language documents and translate them into English. In order to ensure participants’
anonymity, and in order for the researcher to identify them, the researcher named each
interviewee by a pseudonym. All data collected was locked in the researcher’s password
protected computer, which was locked in the researcher’s room. At the end of every interview, in
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order to encourage interviewee participation and to thank them for their time, researcher gave a
$10 gift card to Starbucks. Participants who withdrew from the study also received the gift card.
In order to save data, all interview transcripts, documents, notes, links to electronic files and
websites were subject indexed in one document and key words and sentences highlighted with
different colors.
3.4 Ethics
As mentioned by Sanjari et al. (2014), there are some ethical issues that must be
addressed by the qualitative researcher. These include respect for individual privacy honesty for
both the researcher and interviewees during the whole interview process and prevention of
misrepresentation. This research is not a funded and the research in not subject to the jurisdiction
of another ethical review process. This research study does not involve any physical, mental or
financial risks, such as physical distress, loss of status, reputation or opportunities and harm to a
community, institution or social group. According to Shaw, Elston and Abbott (2004), the
practical problem and ethical issues can be prevented by employing the document analysis data
collection method in research pertaining to human subjects. Document analysis has few risks and
ethical issues because it is a non-intrusive method and the data collection focuses on published
materials (Shaw, Elston & Abbott, 2004). However, as mentioned by Whiting (2008) and
Longhurst (2003), ethical issues should be given first priority during the semi-structured
interview process, specifically confidentiality and anonymity as the most important ethical
issues. In order to mitigate these issues, all original collected data were treated as confidential
and the researcher directly quoted participants using pseudonyms (Longhurst, 2003). Only the
researcher and her supervisor can read and access the data. All data was used solely for the
researcher’s thesis research and all transcribed materials were locked in the researcher’s pass
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word protected computer, which was locked in the researcher’s room. Additionally, in order to
respect and protect participants’ individual information, all participants remained anonymized
with their preferred pseudonym name and they had the right to withdraw from the research study
at any time (Longhurst, 2003). Before the semi-structured interview commenced, a Research
Information Sheet (See Appendix E) was sent to each participant. Then the Consent Form for
Semi-structured Interview (See Appendix F) was sent to each interviewee. Since all participants
in this research are Chinese graduate students, all interviews were conducted in Chinese to
enhance participants to talk more freely and also ensure the accuracy of interview content.
Additionally, the researcher translated the original Chinese-language documents into English. All
data collected is not used for any other purpose than for the thesis research. After completing the
interviews, a complete, translated manuscript and a copy of the researcher’s final and approved
thesis will be sent to each of the participants. A thesis defence presentation will be made on the
VIU campus where the participants will be invited to attend. Drafts of thesis chapters will be
stored on Dropbox for easy transfer to my supervisor and also as a backup during the thesis
writing process. All paper and electronic data will be destroyed after the researcher officially
graduates from the MA SLM program at VIU. Finally, I collected primary data from August
2017 once ethics application had been approved through the VIU Research Ethics Board.
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CHAPTER 4: Data Analysis
4.1. Introduction
Data analysis primarily includes inductive analysis and deductive analysis. According to
Thomas (2006), the deductive analysis is an approach for evaluator or researcher to test prior
hypotheses, assumptions and theories. It is not commonly used in qualitative research. Inductive
analysis is an approach for the researcher to derive themes, models and concepts through reading
raw data (Thomas, 2006). It begins with a set of collected data in the form of text, where the
researcher reads through the data and figures out a theoretical framework (Life, 1994). This is
done through thematic analysis of the data. For this research, an inductive qualitative data
analysis was utilized to investigate participants’ experiential learning experiences. Qualitative
data analysis methods were used to get at the psychological, social and emotional aspects of
participants’ lived experiences as they relate to leisure and the experiential learning context.
Moore (2006) and Richards (2014) stated that qualitative research aims to explore people, their
behaviours and their social worlds and how they understand their situations through direct
observing and communicating. The methods of data analysis in qualitative research is significant
because it is a way to explain the meaning of the data or generate insights through transcribing
data to text, coding data, segmenting data, categorizing data, comparing or contrasting data,
recording ideas emerging from data, constructing theory and using evidence to answer questions
or refute early interpretations (Moore, 2006; Richards, 2014). Flick (2013) defined data analysis
as ‘the classification and interpretation of linguistic (or visual) material to make statements about
implicit and explicit dimensions and structures of meaning-making in the material and what is
represented in it’ (p. 5). He suggested that data analysis is the primary and significant step in
qualitative research that aims to identify core elements or explore more interpretations. This
chapter discusses the theoretical framework that was utilized to analyse the data and describe
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how data was prepared for analysis. First, four conceptual theories are interpreted to build a
framework for this data analysis, followed by presenting the processes or steps of the data
analysis.
4.2 Significant Theoretical Frameworks
A theoretical framework is built based on research questions and it is helpful for
researcher to figure out interrelated concepts or theories that relate to the research questions.
(Gentner, 1983). Based on the literature review process of this study, there are four theoretical
frameworks that contributed to data analysis: 1) The necessity of? leisure for active learning; 2)
Kolb’s Experiential Learning Cycle; 3) reflective learning practices in experiential learning; and,
4) differing cultural learning styles: collectivism and individualism. This section will examine
these conceptual elements below.

Leisure for active
learning

Kolb’s Experiential
Learning Cycle

Reflective learning
practices in
experiential
learning

Learning style:
collectivism and
individualism

Table 3.Theoretical Framework
4.2.1 Framework of leisure for active learning. According to Ogawa (2009), learning
can occur at any time and place. In order to keep people’s positive state of mind and to
persistently support the development of both the individual and society, learning best occurs
when it is based on individual interest and motivation. Leisure aspects involved in learning are
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significant for participants’ positive emotions, social relationship construction and increasing
new skills or knowledge (Brajša-Žganec, Merkaš & Šverko, 2011). People who feel a positive
outcome during the learning process can gain more knowledge and skills effectively (Ogawa,
2009). Additionally, early research by Bonwell & Eison (1991) proposed that learning activities,
such as problem-solving learning, case study learning, team cooperative learning, debates, roleplay and peer learning, can favorably encourage learners to apply knowledge or skills in natural
settings within a supportive and positive emotional environment.
4.2.2 Kolb’s Experiential Learning Cycle. Petkus (2000) explained that effective
learning can start from any one of four learning abilities: 1) concrete experience (evokes sensory
and emotional feeling); 2) abstract experience (integrate theories and concepts); 3) reflective
observation (listening, recording and describing experiences); and, 4) active experimentation
(doing a trial-and-error process). Kolb (2000) and Kreber (2001) suggested that a natural setting
is better for adult education than a formal learning setting since most learning occurs through
problem solving. Kolb (2005) also agreed that the learning process is similar to problem-solving
process because both of them will process the experience cycle of feeling, reflection, thinking
and doing. Additionally, as Jonassen (1999) emphasized, meaningful learning is based on the
learner’s active state requiring conscious ownership of their effect on problem solving.
Kolb and Kolb’s (2012) experiential learning theory proposed that learning comes from
grasping experiences that consider learning through concrete experience or abstract experience
and transforming experiences that are polarized between reflective observation and active
experimentation. Experiential learning theory can be utilized in all areas of life and experiential
learning cycle is ubiquitous for all human activities at anytime and anywhere. The experiential
learning cycle offers an important and useful theoretical framework to implement for data
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analysis, including data from document analysis and semi-structured interviews (Kolb & Kolb,
2012).
4.2.3 Reflective Learning Practices in Experiential Learning. The third part of the
framework for analysing data collected is the reflective learning practice in the experiential
learning process. Reflection is a key learning tool which supports learners to recapture, rethink
and evaluate their experiences (Cornell et al., 2013; Kolb, 2014; Stewart, 2016). In seeking a
clearly articulated theoretical framework for experiential learning, Jordi (2011) recommended
that we “engage with dissociation and encourage the integration of different aspects of our
experiences and consciousness” (p.9). According to Kolb and Kolb (2012), learning is a
recursive process of creating knowledge that is based on transforming personal experiences for
creativity, problem solving and decision making in real life and for future choices. Additionally,
Kolb and Kolb (2012) and Jordi (2011) suggested that the concept of reflection is significant and
possibly the most important part in experiential learning theory. Analysing with reflective
activities can enhance the researcher’s understanding of participants’ experiences and conceptual
aspects of consciousness to improve learning in higher education.
Above all, a theoretical framework for reflection can be provided by studying a series of
factors of context, personal characteristics and experiential learning activities (Jordi, 2011).
Furthermore, a framework for reflection of human experiential learning (see Table 4) can include
seeking integration from concrete experiences, seeking meaning from concrete experiences,
seeking uniqueness, seeking a forward movement of learners’ experiences, seeking learners’ tacit
knowledge, seeking the relationship of an experiential learning process within dialogue and
listening and the relationship between learners and situations (Jordi, 2011).
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4.2.4 Cultural learning styles: collectivism and individualism. As mentioned by
Zhang, Doorn and Leeflang (2014), behavioural science is based on cultural values and the best
way to understand the difference between Western and Eastern cultural frameworks is to
highlight the differences between collectivism and individualism. With collectivism, people
prefer stability, interpersonal harmony, deference to others’ appraisal and group values. On the
other hand, with individualism, people value new experiences and seek out ways to be selfsufficient (Zhang, Doorn & Leeflang, 2014). Xiao (2006) adds that learning styles are based on
culture-related styles and that the distinction between collectivism and individualism is
significant.
Confucianism is the original educational philosophy in ancient Chinese education and it
is concerned with developing a good relationship between citizens and a hierarchical society in
China (Wang & Greenwood, 2015). Wang and Greenwood (2015) explained that Chinese
learners prefer to help each other with the goal of common achievement. However, Western
individualism stresses values of individual rights, freedom and self-determination (Park & Shin,
2006). With these values, learners are encouraged to take responsibility for their learning and are
more likely to work independently (Wang & Greenwood, 2015).
Kolb and Kolb (2012) argued that people who prefer collectivist values can gain
knowledge through concrete experience and reflective observation. As a result, the learning
styles of individualism and collectivism form an important part of a framework to analyse
Chinese students’ experiences with experiential learning in Canada. The main learning context in
Canada is based on individualistic values. However, Chinese students are dominantly influenced
by collectivist values, inherent in the Chinese learning context.
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4.3 Analysing the Data
Tracy (2012) suggested that the first step for qualitative data analysis is organizing and
preparing all materials clearly. For the data analysis in this research, the researcher formatted and
labeled the collected data, into distinct files, such as MASLM experiential activities on course
outlines, MASLM experiential activities on other activities, MASLM experiential activities on
WLCE annual reports, semi-structured interviews transcribed separated into Chinese and English
and a contact sheet of participants with a list of their pseudonyms was used.
A theoretical framework is necessary to support the researcher to better understand the
data and provide insightful findings (Gibson & Brown, 2009; Flick, 2013). Early work by Lillis
(1999) suggested that, although bias cannot be eliminated from analysis, qualitative data analysis
needs to rely on established techniques for data reducing, summarizing, classification and
interpretation. Unlike quantitative research, qualitative case study research conveys findings
through rich and deep data collection, enhancing the reliability and validity of the research,
complemented by a theoretical framework for data analysis (Lillis, 1999).
According to Su (2012), data analysis methods should be based on data collection. In this
research study, data analysis consisted of two stages: first, data was collected from document
analysis and semi-structured interviews as the main resources in this research study; second, a
thematic analysis was used. Braun and Clarke (2006) stated that thematic analysis is a flexible
method to be utilized for analysing qualitative data. Thematic analysis is a foundational and
significant for people who are not familiar with qualitative data analysis and helpful for them to
figure out the meaning of themes (Braun & Clarke, 2006). Sgier (2012), Smith and Firth (2011)
suggested that a thematic analysis approach can support the researcher to gain rich
understandings by systematically describing a specific phenomenon (see Table 4). For this
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research, the researcher should read and understand all collected data several times and then code
what themes have been stressed or repeated and, at last, categorize related data into main themes
(Flick, 2013)
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Theme
Theory
I. Leisure for Active Learning
(Ogawa, 2009; Brajša-Žganec, Merkaš
& Šverko, 2011; Bonwell & Eison,
1991)

Sub-themes
Conceptual Component
Individual Interest/Motivation
Positive Emotions

Abstract Experience
Reflective Experience
Active Experience
Personal Characteristics of Participant

Create innovative movie; Vancouver learning lab
Not mentioned

Leisure Aspects of Context
Uniqueness of Experience/ Feeling
Forward Movement of Learner’s Experience
Learner’s Tacit Knowledge
Relationship between Learners and Situations

Nature; sustainability; innovation; community;
Not mentioned
Not mentioned
Not mentioned
Learners should contribute to learning situation;
situation supports learners to learn better
Not mentioned
Responsibility (to accept consequences of choices
made); active engagement; independently producing
work

Increasing New Skills or Knowledge

Supportive and Positive Emotional Environment for Applying
Knowledge or Skills

III. Reflection of Experiential
Learning
(Cornell et al., 2013; Kolb, 2014;
Stewart, 2016; Jordi, 2011; Kolb, 2012)

IV. Learning Styles
(Zhang, Doorn & Leeflang, 2014; Law,
2002; Wang & Greenwood, 2015; Xiao,
2006; Wang & Greenwood, 2015; Park
& Shin, 2006; Kolb & Kolb, 2012 )

Create a study group and have tea and cookies
Active engagement activities; read, prepare, listen and
contribute, thoughtfully, professionally and with
curiosity; have fun (add positive energy and keep
negative energy out)
Supportive social environment to encourage leisure
participation
Acquire knowledge of concepts, models and issues
relating to the field of leisure; analyze sustainability
issues by integrating social, environmental and
economic perspectives; strategic and innovative
leadership practices in sustainable leisure services
Supports from instructors, visiting scholars, experts;
engage with diverse stakeholders on complex leisure
and sustainability issues
Field trips; internship; select field experiences;
complete thesis research
Lectures; literature reading; concepts; theories
Discussion; presentation; debate; assignments; reports

Social Relationship Construction

II. Experiential Learning Cycle
(Petkus, 2000; Kolb, 2000; Kolb, 1985;
Kreber, 2001; Jonassen, 1999)

Document Analysis

Concrete Experience

Collectivism
Individualism

Semi-Structured Interviews
Gaining insights; self-oriented study; well-being;
self-actualization
Appreciation; achievements; instructors’ positive
feedback; being needed; being understood; close to
nature
Feel free to communicate with different people
Increase pathways to gain and practice knowledge or
skills

Diverse and open learning environment for students
to explore
Easier to understand and remember
Difficult to understand and remember
Helpful for self-identification; lifelong learning; no
fears of uncertainity in the real life
Experiential learning activities
Self-identification
Human interaction; linking theory with practice
Self-actualization
Self-reorganization; confidence; lifelong learning
Previous experiences
Interaction
Confucianism
Happy with individual interests

Table 4. Thematic Analysis.
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4.3.1. Document analysis. Based on coding the frequency of words, phrases, elements or
characteristics of documents, key themes related participants’ reflective experiences will be
emergent and thematic analysis of documentary data also were conducted to provide context
information (Flick, 2013). The key themes and aspects that relate to experiential learning are
leisure aspects, such as the experiential learning activities that Chinese students have participated
in, what are the leisure aspects specifically involved in experiential learning and what are the
specific experiential learning activities involved in course outlines and annual reports during the
last six years in graduate level post-secondary programs. As suggested by Flick (2013),
“documents can support researcher to fruitfully understand the relationship of documents and the
meaning of those sequences of documents” (p. 374). In this research study, experiential learning
activities, events and reports have been written in a documentary format that enhance the
researcher’s understanding of experiential learning in the MA SLM program.
4.3.2. Semi-structured interviews. According to Sgier (2012), thematic analysis is an
interpretive process that includes category-building, coding and categorizing. Because the
thematic analysis approach is widely utilised to identify key themes within data, it was primarily
conducted on information from semi-structured interviews in the data analysis (Sgier, 2012).
Interview data analysis was conducted manually, and data reduction could support a focus on the
essential meaning of interview information. Data reorganization was used as a step to identify
key topics or concepts for coding and categorizing. Data representation aimed to convey main
findings using direct quotations, diagrams of key concepts, and participants’ perspectives and
experiences (Flick, 2013).
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4.4 Process for Analysing the Data
Data consisted of all interview transcripts, documents, information and notes that were
taken during the semi-structured interviews, which included the interview atmosphere,
participants’ state of mind and participants’ face clues. After the process of data organization, the
data was manually coded. Coding is a process to identify terms such as concept, action, belief,
culture or relationship (Tracy, 2012). Coding and thematic analysis are main categorizing
methods in qualitative data analysis (Flick, 2013). In this study, coding and thematic analysis
were implemented as fundamental strategies for both document analysis and semi-structured
interviews. According to Baxter, Jack (2008) and Flick (2013), theoretical category and thematic
analysis were utilized for categorizing what the researcher coded from all materials. Theoretical
category is a method to code data based on a clear theoretical framework. For this study, after the
first coding process, leisure, experiential learning, reflective learning practice and learning style
were the main four explicit theoretical frameworks; data from the documents and interviews
were coded into each of the categories. Thematic analysis is a widely used data analysis method
to figure out the core themes from rich data information (Baxter & Jack, 2008; Flick, 2013).
Because of the flexibility, diverse and nuanced thematic analysis is a useful and foundational
method for qualitative data analysis (Baxter & Jack, 2008; Flick, 2013). In order to avoid fixed
coding thinking, during the whole coding process, the researcher utilized a constant comparative
strategy to choose and change codes to match new data. At the end of the coding process, the
researcher created lists for all key codes, definitions and significant descriptions that were
utilized for data analysis.
Codes can be words or phrases and coding is a process to identify terms and concepts,
actions, beliefs, cultural values or relationships (Tracy, 2012). Leisure activities had been
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implemented; kinds of learning contexts and learning environments set for participants were
listed by themes. The learning contexts and learning environments were obtained through
analysing the documents of the MA SLM program’s course outlines, reports and other activities.
The researcher highlighted the specific statements pertaining to learning purposes, strategies and
outcomes as well as how instructors support and stimulate participants’ reflection of their
learning experiences. Based on the key findings of participants’ learning contexts or learning
environments, the researcher will compare the key findings to explore whether different learning
style of collectivism and individualism have been considered. The next step is the step of data
analysis of the semi-structured interviews. The researcher first identified common themes and
separated participants’ responses into each theme. Those responses included words and sentences
of what leisure activities were implemented for participants and their feelings, thinking and
reflections central to the leisure activities. Then, based on those key words and findings, the
researcher listed participants’ responses question by question and the similarities and differences
of the participants’ physical and emotional experiences for the same question. At last,
participants were separated by time of enrollment into appropriate groups and their reflections of
their learning experiences were compared.
After the step of coding categories and thematic analysis, similarity and contiguity were
utilized to provide basic relationships between one theme and another theme, one element and
another element (Gibson & Brown, 2009; Tracy, 2012; Flick, 2013). Similarity relationship
searches for the common features among different categories or groups by coding analytical
strategy while contiguity relationship looks at actual connections through cause and effect
analytical strategy (Flick, 2013). In Flick’s words, “contiguity can be considered as a strategy
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that is based on a categorizing data analysis and focus on the connection between things” (Flick,
2013, p. 499).
In conclusion, the significance of data analysis has been addressed; a theoretical
framework has been built and developed to support the researcher to examine the concepts of
leisure for active learning, the experiential learning cycle, the reflection of experiential learning
in the MA SLM program and the different learning styles of collectivism and individualism.
Based on the four areas of conceptual theory, a clear and complete process of data analysis has
been clarified.
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CHAPTER 5: Findings
5.1. Introduction
This chapter presents the findings of document analysis and semi-structured interviews.
For document analysis, findings include six main themes from the MA SLM program course
outlines and the WLCE annual reports for 2014, 2015 and 2016 that are posted on the World
Leisure Centre of Excellence at VIU website. The findings from the semi-structured interviews
consist of conceptualization of leisure for the MA SLM program’s Chinese students, four key
elements for SLM Chinese learners’ active learning, the benefits and challenges of experiential
learning for Chinese learners and the relationship between leisure and learning.
5.2. Document Analysis
Document analysis is an effective method and is a discovery process that collects relevant
data (De Vriese & Schneider, 2008). Document analysis was applied to the following materials:
1) course outlines from the MA SLM program; 2) WLCE annual reports of leisure and
experiential learning; and 3) a series of SLM program field experiences. The aim of the
document analysis was to extract data about leisure aspects involved in experiential learning
impact on SLM Chinese students’ learning and to enhance the development of leisure education
and international education by comparing data among previous literatures, document analysis
and data from semi-structured interviews. For a summary of the document analysis, see Table 1.
Overview of Documents Involved in This Research’ in Chapter 3 (p. 52). Information was
gathered from documents using ‘Appendix A: Data Collection Matrix: MASLM Experiential
Activities – Course Outlines’, ‘Appendix C: Data Collection Matrix: MASLM Experiential
Activities – WLCE Annual Reports’ and ‘Table 4. Thematic Analysis’.
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5.2.1. Course outlines. There were four main findings from the MA SLM program
course outlines: 1) all instructors build a supportive learning environment to enhance each
student’s engagement, well-being and relationship building during the learning process. For
instance, in order to have a positive impact on the learning environment, each course outline
clearly requires students’ attendance and active engagement in the learning environment,
requires students to prepare for all course materials, and classroom activities in advance; 2) all
courses, from SLM 601 to SLM 606, support students to gain new knowledge and acquire new
skills. Evidences are shown in the ‘learning outcomes’ section of each course outline, such as
students can gain various leisure-related concepts, theories, the historical context of the
sustainability movement and its application to the leisure services industry from SLM 601,
change theory, innovation theory, human behavior theory and apply these theories to a practical
situation from SLM 604; 3) all courses utilize experiential learning activities in the teaching
process for learners to understand course-related concepts, which include leisure, sustainability,
stakeholders, innovation, creativity, change and leadership. This evidence can be figured out
from the ‘course schedule’ section of each course, such as, field trips in SLM 602, learning labs
in SLM 604 and knowledge mobilization presentations in SLM 605; 4) all courses employ
reflective activities during the experiential learning process. Evidences can be found from the
‘assignments’ section of each course. For example, SLM 602 assignments require students to
submit their field trip notes and summary observations of their learning during field trips about
sustainability issues, challenges and what types of responses to these challenges were being
undertaken by actors in community. SLM 604 Assignment # 2 asks students to write a two-page
self-reflection about change and change agents.

68

LEISURE ASPECTS OF EXPERIENTIAL LEARNING IMPACTS ON CHINESE STUDENTS IN CANADA

5.2.2. WLCE Annual Reports. Annual reports from the years 2014, 2015 and 2016 are
posted on the World Leisure Centre of Excellence on the VIU website
(www.worldleisureviu.org). From the WLCE annual reports, leisure and experiential learning,
sustainability and innovation are emphasized as the most important core themes in the MA SLM
program. For instance, in the introduction of each WLCE annual report, there is a marked section
that gives specific definitions of sustainability and innovation, emphasizing that the core themes
of the center include sustainability and innovation. Additionally, each WLCE annual report states
that the MA SLM program requires graduate students to apply innovative strategies to analyze
sustainability issues. The three annual reports show that there are many activities designed to
provide a supportive and positive environment for applying knowledge and skills and to guide
learners to increase knowledge and skills through experiential learning activities. As an example,
the 2015 WLCE annual report outlines seven visiting scholars who supported students to practice
their knowledge and skills and nine innovation-centered events held for faculty and students to
learn about innovative ideas related to leisure and sustainability, such as ‘Advancing BC
Agritoursim’, ‘Attracting Long Term Prosperity to Haines Junction, Yukon’ and ‘2015 Canadian
Knowledge Mobilization Conference’. All learners participate in their preferred field study
experiences to improve their learning. As shown in the 2016 WLCE Annual Report, a student
acted as Communications Assistant for the World Leisure Centre of Excellence (WLCE) at VIU.
As well, a student acted as Research Assistant of the project “Where Is Here? Small Cities, Deep
Mapping, Sustainable Futures”, and four students assisted in organizing the 2016 VIU
Sustainability Fair. All these activities are created for students to practice sustainable leisure
management through experiential learning experiences.
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5.2.3. Summary of document analysis. The document analysis demonstrated five
significant features in all of the findings: 1) the important core purpose of experiential learning
activities for students in the MA SLM program; 2) the existence of a complete process of each
experiential learning activity (see the Figure 1: What is experiential learning in Chapter 2 ); 3)
that supportive learning environments are provided for learners to engage and apply knowledge
and skills during the learning process; 4) specific details about changes or achievements for the
participants after taking part in experiential learning activities; and, 5) the role of leisure aspects
involved in experiential learning activities function on learners. The next section will discuss the
semi-structured interviews and detail the participants’ experiences and feelings during
experiential learning.
5.3. Semi-structured Interviews
The interview is an effective method for researchers to explore individuals’ experiences
through questions, answers and personal experiences (Grossoebme, 2014). In this research, the
aim of the semi-structured interviews is to a) explore how leisure aspects function to support
SLM Chinese student’s learning in MA SLM program, b) how experiential learning components
operate to enhance SLM Chinese student’s understanding and application of leisure,
sustainability, innovation and c) what challenges and benefits are experienced by SLM Chinese
students related to the leisure aspects of experiential learning. Following the protocols for the
semi-structured interviews, as outlined in Appendix D, participants provided their individual
stories, feelings and perspectives about leisure aspects of experiential learning activities in the
MA SLM program. All findings from the thirteen semi-structured interviews are analyzed in
‘Table 3: Thematic Analysis in Chapter 3’. The findings in this section are divided by the themes
which result from the data analysis.
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Section 5.3.1 presents the interviewees’ perceptions and attitudes about leisure. Section
5.3.2 presents the key findings involved in SLM Chinese students’ active learning in Canada.
There are four important elements that can improve SLM Chinese students’ learning that
include: self-oriented study, gaining insights, maintaining well-being and gaining selfactualization and gaining face. Section 5.3.3 presents the importance of the reflective experience
for SLM Chinese learners, which include: self-identification and self-recognition, lifelong
learning and turning negative attitudes into positive attitudes. Section 5.4 presents the benefits of
leisure aspects involved in experiential learning for SLM Chinese student’s learning. Section 5.5
shows the challenges of leisure aspects involved in experiential learning for SLM Chinese
student’s learning. Section 5.6 discusses the relationship between leisure and learning.
5.3.1. Perceptions of leisure for the MA SLM program’s Chinese learners. There are
three themes related to leisure perceptions and attitudes that stem from analysis of the interview
data. They are: 1) a state of mind’; 2) ‘no time limited’; and 3) ‘away from obligations’.
5.3.1.1 State of mind. “Jimmy” and seven other SLM Chinese learners considered leisure to be a
state of mind. “Jimmy” provided a specific example that supports this finding. He claimed:
“Leisure is a state of mind. Because leisure is something I enjoy and want to keep doing even if I
feel nervous or constrained”. He stated that leisure is a state of mind for him because leisure can
help him to learn new things and achieve self-improvement and personal self-satisfaction:
In our program, there were many people from different cultural backgrounds.
Even though there were some misunderstandings, I think it was a great experience
And I enjoyed the various interpersonal relationships... [Leisure] acts as a way to
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overcome difficulty and as self-improvement and reflection. I gained knowledge.
Listened to other people’s feedback and I learned from other people’s thinking.
All things that help me grow are leisure.

Leisure is considered a state of mind in the Western leisure research field; leisure activity
is very important if it meets personal choice needs and autonomy needs (Walker, Jackson &
Deng, 2007; Ito & Walker, 2014). Interviewee “Lesley” pointed out that for her, “Leisure is
something I like to do. It is leisure only if it is my own choice or I am really interested in it,” and
she added, “Leisure improves my spiritual attitude. It supports self-improvement. I feel a sense
of achievement and pleased when I learn something new.” In conclusion, leisure is a state of
mind for SLM Chinese learners, based on their individual decisions, interests, feelings and
values. Although SLM Chinese learners may experience challenges or pressures in pursuing
leisure activities, they value a better self, gaining new knowledge and skills and achieving selfimprovement in participating in leisure activities.
5.3.1.2. Time constraints. Three participants proposed that leisure is doing things without time
constraints and having sufficient time. For these SLM Chinese learners, this means leisure is not
only doing interesting things, but also doing them when there is sufficient time, or when there is
no time limit. “Andy” explains:
Leisure means I can do what I want to do with no time limit; for example, I cannot feel
relaxed if I only have two hours to kayak. I will spend a whole day only on hiking,
playing squash or boating, and after that, I can keep a positive state of mind to continue
working.
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“Jack” also mentioned that time impacts his enjoyment of leisure activities. He complained,
“Learning is leisure for me. I enjoy learning new things. However, each experiential learning
activity is too short in duration. During the learning process, it is difficult to digest so much
information and to ask more questions.”
In summary, these Chinese students’ presented how, for them, enjoyment of leisure
activities requires sufficient time to ensure the quality of the leisure experience; only then, is it
leisure for them.
5.3.1.3. Free of obligations and pressures. Seven interviewees felt that leisure should be free of
obligations and pressures. In a learning context, obligations and pressures stem specifically from
compulsory responsibilities, deadlines, and pressure to achieve high quality results for
assignments and language challenges. “Emily” said, “Leisure is away from my obligations of
caring for my baby”. “Allan” explains that: “Anything can be leisure for me, as long as my boss
has not asked me to do it”. Additionally, seven participants mentioned that instructors’ negative
feedback and low grades on assignments created pressure. “Lisa” said, “If instructor’s feedback
is negative, I feel anxious and under pressure”. However, three participants thought negative
feedback, pressures, language challenges and time-bound tasks can positively influence state of
mind and a sense of achievement and satisfaction. Although these interviewees experienced
some negative emotions and activities, they used self-reflection and considered these issues as a
normal part of life. “Jimmy” emphasized:
Work makes me feel under pressure and nervous with many tasks to complete
And many deadlines. I may feel frustrated. But if I like my job, then work is my
Leisure. Because with these negative elements, there is a sense of satisfaction and
achievement.
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On this point, “Edison” added:
To be a communication assistant at WLCE was very helpful for advancing my business
communication skills when I was an Instructor’s Assistant. Although I felt nervous in the
beginning, I think this was a growth experience and positive change for me.

Above all, the Chinese students in the MA SLM program who were interviewed
demonstrated their different perceptions of the three main concepts of leisure: ‘a state of mind’,
‘no time limited’ and ‘away from obligation’. Based on these findings of SLM Chinese students’
perceptions of leisure, the next section will demonstrate the findings of how the elements
involved in experiential learning can enhance SLM Chinese students’ active learning.
5.3.2. The Key to Open Chinese Learners’ Active Learning. To assess how leisure
aspects involved in experiential learning function for SLM Chinese learners, analysis of the key
elements for SLM Chinese learners’ active learning is required. In this section, the findings of
the key elements for SLM Chinese learners’ active learning will be presented from the following
four individual needs: 1) the pleasure of gaining insights, 2) self-oriented study, 3) well-being,
and 4) self-actualization.
5.3.2.1. The pleasure of gaining insights. The first key to open SLM Chinese learner’s active
learning, is gaining insights. Nine of the 13 students interviewed pointed out that gaining insights
enhanced their motivation to participate in experiential learning in the MA SLM program. For
these learners, gaining insights mostly happened through experiential learning, such as group
discussions, debates and field trips. They mentioned that listening to different people’s
perspectives and stories helped them to know who they are and that participating on field trips
opened their minds to their studies. “Vicky” provided an experience of how gaining insights
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through practicing to create innovative questions can enhance her motivation on experiential
learning. She said:
During the interview process for my thesis research, I learned a lot from
Interviewees. Because I knew the interviewees well, I made assumptions about
How they would answer but I was wrong. They had different perspectives and
Ideas than expected. This stimulates my interests and curiousness and motivates me on
these experiential learning activities.

In a similar vein, “Allan” gave a much deeper consideration of how gaining insights enhance his
motivation to participate in experiential learning and based this on his individual identity. He
stated:
Because my classmates are from all over the world, I like team work, discussion
And team presentations. These activities help me to listen to different opinions and
perspectives. I found that people’s differences are unique and not based on where
they come from; it is more related to everyone’s growing environment. Knowing
people’s growing environment influences me a lot. Instead of paying attention to first
impressions and preconceptions, I am careful to consider with more comprehensive and
overall analysis.

Above all, gaining insights can enhance SLM Chinese students’ learning motivation,
specifically through stimulating their curiosity and thirst for new knowledge.
5.3.2.2 Self-oriented study. The second key to open SLM Chinese learners’ active learning is
self-oriented study. Three interviewees claimed that self-oriented study gave them more space
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for developing their independence and enthusiasm for learning and engagement. With experience
in master’s level learning both in China and Canada, “Allan” emphasized how important and
significant self-oriented study was for learning:
I also completed my master’s studies in China. In China, the approach to the
Program is - one is one, two is two and one plus one only equals two. In Canada,
It is totally different as there are not so many limits. Everyone can explore their
own topics which open the mind and increases knowledge and learning. After
completing SLM Course 601 and SLM Course 602, I know studying in Canada gives
students more space to explore and choose what they learn based on what they are
really interested in. This kind of learning style gives me more passion to learn
because I feel I study for myself.

Here, the key point of the sentence, ‘one is one, two is two and one plus one only can
equal two’ is the ‘only can’; as has already been pointed out, ‘by rote’ is the primary learning
method for Chinese students. For most Chinese students, there is only one right answer and it is
what is learned from textbooks. However, in Canadian higher education, one plus one does not
only equal two because ‘doing or exploring by students’ is an important learning method in
Canada, and students are encouraged to be creative, innovative; they are allowed to get different
answers if they present sufficient evidence to support their results.
“Vicky” claimed that self-oriented study was significant and important for maintaining
learning enthusiasm. She explained, “In SLM 603, we started to explore our thesis topics which I
discussed with my instructors, gathering many ideas and insights. I was very excited when I
finally decided what to explore in my thesis research”.
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“Tina” also liked self-oriented study because she can learn what she is really interested in
and wants to learn about more:
I like the learning style and learning atmosphere in Canada. It is totally different from the
Chinese learning style and learning atmosphere. For example, we have many discussions,
presentations and debates in Canada. The position and attitude of instructors are not
hierarchical, they are interactive with students and always very nice. I enjoy discussions
because I am exposed to different people’s thinking and considerations. In the past, I was
not good at studying but now, I am full of curiosity. I learn through the internet by
myself. I am not a smart student, but I prefer to communicate with wise people as I learn
a lot from their words.

5.3.2.3 Well-being. The third key to open SLM Chinese learners’ active learning is maintaining
well-being. Based on interviews from students in the MA SLM program, well-being depends on
four key factors: 1) feeling appreciated; 2) positive feedback from instructors, such as high
grades, encouraging words and being understood; 3) a sense of achievement from doing things
they are good at; and, 4) to be in nature and to appreciate the beauty of the world around us.
The first factor of feeling appreciated, in the MA SLM program, is the greatest support
for enhancing students’ learning. “Tina” explained this point through her own experience while
studying in the SLM program:
My father attended my thesis defense and, when I finished my presentation; one
instructor shook hands with my father and told him that he should be proud of his
daughter. My father was very happy. I was very happy as well and I was grateful to the
instructor.
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The second factor is instructor’s feedback; most participants said instructors’ feedback
affected their well-being. Eleven participants mentioned that the key element for maintaining
well-being is positive feedback from instructors during the learning process. For SLM Chinese
students, they care about an instructor’s opinion, attitude and feedback greatly. The traditional
Chinese conception of teacher is “the teacher proselytizes, instructs, dispels doubt also” (Ling &
Qing-Dong, 2016). In China, the teacher or instructor has a special and important position. SLM
Chinese students are familiar with following a teacher’s instructions and are not used to
questioning the teacher. “Lisa” states:
It is very important and helpful for me to get instructors’ feedback after each experiential
learning activity. If the feedback is positive, I feel happy, while if their feedback is
negative, I feel anxious and under pressure. I need encouragement and positive feedback
from my instructors.
For eleven of thirteen Chinese students interviewed, the concrete manifestation of instructors’
feedback is in encouraging words and high marks. “Emily” said:
When I wrote my first paper for SLM 601, I was very confused and it was difficult for
me. However, I achieved a high grade and the instructor’s praise, which made me very
happy. The instructor’s affirmation helped me to feel more confident, capable and
committed to improve in my studies.
“Lisa” added:
Only when I got a good score did I feel confident and happy. Because my score in SLM
601 was high, I felt happy and confident and, as a result, enjoyed and was interested in
the course. Also, in Course SLM 602, the instructor was gentle and nice. I like teachers
who give me positive feedback.
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The third factor is a sense of achievement or satisfaction. Nine participants suggested that
a sense of achievement or satisfaction improves their well-being and has a positive effect on their
learning in Canada. Different people gain a feeling of achievement or satisfaction through
different ways. Three interviewees claimed that they gain a sense of achievement by doing things
they are good at. “Shirley” said, “I am very good at basketball. When I play basketball, I feel
awesome and I can perform better than another player which gives me a sense of achievement”.
“Jack” also agreed and explained that for him:
I am good at badminton. When I win, I feel a sense of accomplishment. I also like
drawing... When I appreciate someone else’s painting, I feel happy. When I spend time
painting, I overcome challenges and express my emotion through painting and feel a
sense of achievement.

The fourth factor is learning in a natural environment. Nine participants emphasized that
being in a natural environment alleviated their feelings of pressure and improved their mood.
“Joe” says, “When we were outside and in nature, I felt relaxed”. Also, “Edison” states, “After I
visit a beautiful park and enjoy great cuisine, I feel I have learned love and gratitude of nature
and am more excited about my future life”.
In China, students are educated since childhood to be humble both in school and at home.
They are accustomed to following orders from their teachers and parents. They lack experience,
self-confidence, self-determination and autonomy. They are also accustomed to viewing their
value through external sources and expecting acceptance and love from others.
5.3.2.4. The Needs of self-actualization and ‘gaining face’. The last key element for SLM
Chinese learners’ active learning is the need for self-actualization and gaining face. According to

79

LEISURE ASPECTS OF EXPERIENTIAL LEARNING IMPACTS ON CHINESE STUDENTS IN CANADA

the findings, a sense of self-actualization and ‘gaining face’ are achieved by overcoming
moderate difficulty individually or with team members. During an experiential learning process,
using newly acquired knowledge and skills to solve problems is an example of self-actualization
for Chinese students. Additionally, doing something which ‘gains face’ can enhance SLM
Chinese learners’ active learning. Participating in presentations is considered a meaningful way
of ‘gaining face’.
Challenges and pressures are viewed as being negative by SLM Chinese learners;
however, overcoming moderately difficult challenges is perceived as positive for SLM Chinese
learners and enhances a sense of self-actualization. Eight participants demonstrated that when
they are proud of themselves, they can overcome challenges and gain new skills and knowledge
during this process. “Joe” explained, “In SLM 602, I created a movie with my team and, when
we showed it to the class, I felt very proud of myself because I overcame many challenges and it
was something new and fun. At the same time, I gained some new skills. I really enjoyed it”.
The culture of ‘face’ is very important for Chinese people. ‘Gaining face’ is another
effective element for enhancing active learning. In contrast, losing face may greatly inhibit SLM
Chinese learners’ enthusiasm for active learning. In these participants’ words, participation in
presentations was a very welcomed way for them to feel they were ‘gaining face’. “Emily”
explained, “I provided a presentation for many foreigners in English to introduce a successful
case of China’s reform measures. I was very proud of myself that I could help them and receive
their respects”.
In summary, the findings presented on the keys to open SLM Chinese students’ active
learning are gaining insights, self-oriented study, well-being and the needs of self-actualization
and ‘gaining face’. Participants provided examples of their experiential learning to demonstrate
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that leisure aspects involved in experiential learning contributed positively to these four active
learning points for SLM Chinese students. This section has presented the key elements that
contribute to enhancing SLM Chinese students’ active learning through their experiential
learning activities. The next section will focus on the importance of their reflective experience.
5.3.3 The importance of reflective experience for Chinese learners. In this section,
results and findings show the importance of reflective experience for Chinese learners.
Reflective experience is the most important part of a complete experiential learning process.
According to interviews, nine interviewees mentioned reflection is important and significant for
them. Reflective experience for Chinese learners consisted of: 1) self-recognition; 2) lifelong
learning; and, 3) fearlessly stepping into the river of life.
5.3.3.1 Self-identification and self-recognition. Based on a review of the literature, reflection is
the most important component in a complete experiential learning process. From the results and
findings of the semi-structured interviews, three participants claimed that reflection is significant
and effective for the development of SLM Chinese learners’ self-recognition. As “Jimmy”
stated:
When I learn and experience more, I need to give myself time and space to digest what
I’ve learnt. Reflection is a great way for me to explore myself and to know who I am.
Before I enrolled in this program, I had no sense of my thinking process. I don’t know if I
am different now; however, this program provided opportunities for me to learn about
myself, to listen to other people’s perspectives and to understand people’s differences.

5.3.3.2. Lifelong learning. Reflection is an important and fundamental activity for learning
throughout lifetime. Four interviewees stated reflection allowed them to gain new knowledge
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and new skills at anytime and anywhere. “Emily” explained that: “The reflection of participating
in experiential learning lets me know learning is not easy. I understand learning needs more
practice experience and it is important to know how to transfer knowledge into fact”. This
reflective thinking of ‘Emily’ will enhance her ability to learn and apply and then improve her
ability for lifelong learning.
As well, “Jimmy” suggested that reflection was helpful for him to know how to learn
better:
Before participating in experiential learning, I had no interest in learning and I did not
know how to study. In China, learning is mostly through reciting. It is not difficult to
learn by memorization. Most people can do it. However, in order to develop ourselves to
a high level, we must learn from books, from our philosophical thinking and reflections,
real life experiences and culture. Learning should reflect our personal worldview.
Experiential learning brings me all of these components.

As “Jimmy” stated, he was not good at learning before he took part in experiential
learning activities because he was accustomed to learning by memorization. By learning through
reciting, students quickly gain second-hand information and gain high marks in tests by using
memorized knowledge, however, this learning method does not transfer well for mastering
learning methods based on exploring students’ learning interests. It is difficult for SLM Chinese
students to understand knowledge without doing (practicing) it. Students missed the fun of
learning. Then, they will become tired of learning. Reflection supports students to find what is
important and can improve their learning development. This is why “Jimmy” mentioned how
reflective activity in the learning process can develop him to a high level. Continuous learning
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development pushes students to learn new knowledge and skills to support their learning needs.
This is good for students’ lifelong learning development.
5.3.3.3 Fearlessly stepping into the river of life. Reflection is a powerful tool for learners to face
challenges in real life. During a complete experiential learning process, reflection has a very
important function that can change a learner’s mindset to accept challenges and view them as
opportunities for growth.
Both “Tina” and “Edison” pointed out that real life experience is different from
experience in the classroom. In ‘real life’, there are no instructors to support you or give you
advice when you need help. The pressures and challenges in society are more complex than in
school. “Tina” stated: “there will be no people to tell you what to do or how to do it in the future
after graduation; so we need to learn how to learn and critical think for myself”. “Edison”
agreed,
While cooking and shopping is a good time for reflection; there is no people give you
pressure and forcing you to do what you would like to do. I can reflect on how to deal
with these problems in the future. Sometimes when I do something different, I feel
stressful and self-conscious as though people are looking at me strangely. I really feel
uncomfortable but I try my best to be the same as them through reflection. I think this is
also a learning process. I was not like this before. Then, I changed to get closer and to
reduce the differences between us. Now, I am less embarrassed.

To summarize this section, the learning process must involve overcoming challenges,
difficulties and problems. Experiencing reflection is significant and necessary for SLM Chinese
students’ learning. Students, who recognize that facing challenges is an ordinary part of life,
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understand that they gain an understanding of themselves by facing challenges and gain courage
through using reflection as an effective method to deal with challenges. The sections below
outline the benefits and challenges of leisure aspects involved in experiential learning for SLM
Chinese students’ learning.
5.4. Benefits of Leisure Aspects Involved in Experiential Learning for SLM Chinese
Students
There are three clear benefits of leisure aspects involved in experiential learning for SLM
Chinese students’ learning. The leisure aspects involved in experiential learning: 1) creates a
learning atmosphere and encourages diversity and openness; 2) provide different types of courserelated information; 3) support Chinese learners’ ability to interact with different people in
different areas and they have more opportunity to find a life coach through interaction activities.
5.4.1. Diversity and openness. Five interviewees mentioned that leisure aspects,
involved in experiential learning, create a diversity and openness in the learning environment for
SLM Chinese students to freely explore and study what they are interested in. “Allan” stated,
“Everyone can explore their own topics, which opens the mind and increases knowledge and
learning during experiential learning process”. “Emily” also explained: “I lacked confidence to
ask questions at the beginning of the MA SLM program. Experiential learning pushed me to
explore topics, to think and to ask questions by myself”. Tina added: “my classmates come from
different countries. During the field trip in SLM 602, we stay together; we walked and talked
about different topics. I also was able to explore my thesis research from different perspectives.”
Above all, learning by rote leads most Chinese students to be focused on memorizing a
right answer for a test, but missing a spirit of exploration for more possibilities on learning.
Leisure aspects can create a sense of relaxation for SLM Chinese students. There is no right or
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wrong answer in group discussions, debates, presentations and other experiential learning
activities. Leisure aspects involved in experiential learning allow students to share different
answers, different arguments and opinions.
5.4.2. Different types of information. According to the interview from eight study
participants, the leisure aspects involved in experiential learning enabled learners to consider
different types of new information. For example, “Lisa” commented: “we did a role play in SLM
602. Students were divided into three groups representing government’s opinion, residents’
opinion and business’ opinion. Each group was expected to express their own point of view and
defend their position. This kind of experiential learning absorbed my mind. It improved my
understanding of different considerations and perspectives”, “Jack” explained: “First, I can get
first-hand data information through participating in experiential learning by myself. Second, I
can link theory with practice. The third is, I can meet and communicate with more people and
gain information from them, such as local residents, learners and experts.” Along the similar
lines, “Simon” claimed: “I can learn a lot from meeting with different people, because of
experiential learning creates a relaxed and recreation environment”.
In summary, although most Chinese students are used to learning by rote, experiential
learning activities increase SLM Chinese students’ pathways to gain knowledge.
5.4.3. Find a Life Coach. Seven interviewees demonstrated that leisure aspects involved
in experiential learning supported SLM’s Chinese students to meet with their “life coach” who
positive impacted their learning. “Allan” shared his experience:
In SLM 602, we went to Tofino and the Sunshine Coast where we met with local
community leaders. Through listening and seeing how these leaders change and improve
people’s lives in small communities, I felt infected by their passion. I think these
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experiences and the passion I felt led to a positive state of mind that will continue to
affect my future career.

Experiential learning activities gather different people together to share individual
knowledge, methods, skills, beliefs and values. Leisure aspects involved in experiential learning
encourage learning from multiple ‘coaches’ and role models. It also creates a positive social
environment for learners to get closer to “real life”, to freely communicate with different people
and actively discuss problems about what they care about with people who are professional or
experts, but also, with people who have wisdom from life experience and know how to support
students to be successful in the future.
5.5. Challenges of Leisure Aspects involved in Experiential Learning for SLM Chinese
Students
In this section, the challenges of leisure aspects involved in experiential learning for
Chinese students’ learning are divided into two themes: 1) a lack of ability to refine knowledge
from experience; and, 2) resistance to new experience.
5.5.1. Lack of ability to refine knowledge from experience. The Chinese education
system is different from the Canadian education system. In China, students are focused on
achieving high marks through remembering textbook knowledge or doing a large number of
examination-oriented practices. Students in China significantly lack “real life” experiences: they
do not know how to explore an issue independently or how to refine knowledge from their life
experiences.
According to the participants’ responses, the lack of ability to refine knowledge is a real
challenge for Chinese students learning in Canada. “Shirley” complained: “Because I am not
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skilled at gathering and organizing knowledge independently, so, I do not know how to improve
my learning through experiential learning”. “Vicky” mentioned, “As a Chinese student, I had no
experience with experiential learning and was used to learning by rote. For me, to refine
knowledge just from experiences is hard work. I feel rote knowledge is the most easy,
comfortable and functional for me”.
5.5.2. Resistance to new experience. Ten interviewees who studied in the MA SLM
program complained cultural differences and English as a second language are the biggest
challenges for their learning in Canada. However, their resistance to participate in new
experiences is also a barrier for SLM Chinese students. They experience loneliness, fears,
anxiety and alienation while learning in Canada. This is a challenge for SLM Chinese students to
enjoy what they are learning and to be interested in how to learn.
In fact, the reason students have resistance to new experiences is not due to their
insufficient English language skills, but because Chinese culture has taught Chinese students a
particular learning habit; when considering new experiences, SLM Chinese students are most
concerned to avoid conflicts and possible dangers. ‘Face’ is very important for Chinese people.
SLM Chinese students strongly care about the opinions of others and refuse to do anything that
may result in loss of ‘face’, which includes embarrassment, arguing with somebody, being
laughed at and judged negatively. As “Lisa” put it:
There has been many times where I could not understand a joke in class. For example, I
felt very awkward when everyone was laughing while listening to a TED talk. I didn’t
know whether to laugh or not. I didn’t really know what was funny. But if I did not laugh,
I didn’t feel like I was participating.
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Similar to “Lisa”, “Edison” added: “when I did my internship in a Western company in
Nanaimo, sometimes when I do something different, I feel stressful and self-conscious as though
they are looking at me strangely. I feel uncomfortable. I tried to reduce the differences, and then
I can be less embarrassed”
Both “Lisa” and “Edison” try to be the same as other and when they did not fit in, they
felt uncomfortable and embarrassed, as though they appeared dull and unenlightened.
Additionally, “Emily” complained that “I did some interviews with different people. We
need to learn how to respond when people say “no” and how to keep a smooth communication”.
In China, students are educated that saying ‘yes’ is better than ‘no’. Saying ‘no’ is considered
negative and a sense of “loss of face” for most Chinese people. They try to avoid rejection and
awkward situations.
“Jimmy” elaborated on the relationship between “face”, learning, and resistance to new
experience:
First, I don’t know how I feel about and how to enjoy this learning style. China’s
education system is “very unified”, and the thinking of the Chinese student has been
practiced very mannered. It was a big challenge for me to immerse myself in experiential
learning and the learning environment as I was shy and had no experience of learning in a
multi-cultural environment. I felt conflicted.

The avoidance of conflict or danger is an automatic choice for “Jimmy” because Chinese
students are educated to avoid their shortcomings in public by their families. Jimmy doesn’t want
to be the minority who are worse than others and losing his face in front of people. His use of
“much unified” is what has already been discussed “by rote” learning.
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There are two participants who actively participated in new experiences and liked to
meet new people. “Tina” explained:
I prefer to learn new things from people from different cultural and educational
backgrounds. Maybe I cannot understand all words or sentences, but I can get
the main idea. That’s enough for me to learn. I do not experience any challenges
with experiential learning but it may be a challenge for some students who are
not outgoing.

“Simon” suggested “I have no challenges to relay. Leisure is everything for me. I
would like to practice how people use leisure management in the real world”.
Not all SLM Chinese students respond to experiential learning in the same way,
even if they come from the similar “by rote” learning background. Tina and Simon did
not experience the challenge of overcoming resistance to new experiences; both learned
more easily than those who were more affected by the Chinese system of learning.
5.6. Leisure Aspects Involved in Learning
Leisure and learning stimulate each other for common development. Learning provides
many activities to enhance human interaction and to apply theory with practice. Learning
stimulates a positive state of mind through gaining a sense of achievement, fulfillment,
satisfaction, positive change and growth. However, learning is not easy; learning includes
challenges, pressures, failures, disappointment, anxiety, difficulties and fears. Leisure creates a
happy, comfortable and unrestrained atmosphere for learners to be comfortable with their values
and choices, to be relaxed, confident, cooperative and creative and to believe that learning is not
so difficult.
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In Section 5.6.1, the key leisure aspects involved in experiential learning are identified as
human interaction; and linking theory with practice. In Section 5.6.2., leisure and its relationship
to learning for Chinese learners is specifically discussed. In the final section, Section 5.6.3., the
findings, related to the concept that learning can be leisure for Chinese students, are presented.
5.6.1. Leisure aspects involved in experiential learning. The leisure aspects involved in
experiential learning play an important role in the SLM Chinese students’ learning in Canada.
Seven SLM Chinese students said that it is better to ‘play’ with knowledge than to recite
knowledge. For instance, “Andy” claimed that:
I like the field trips in SLM 602. We went to many new places to explore, we learned and
played together. Everything was fresh. The Vancouver Learning Lab in SLM 604 was my
favourite as well. It combined theory with practice through many creative and innovative
topics. It was a highlight for me. Everything involved in these experiential learning
activities is game for me. I play and I learned something.
Similarly, “Edison” stated that:
Time spent in leisure time is time spent in reflection. Without reflection, I don’t think I
can learn something. I need leisure activities, such as running and hiking, with enough
time and space to refresh myself. Experiential learning can be leisure for me but, when
learning activities are boring, they are not leisure for me.

He adds: “leisure aspects create a relaxed atmosphere and attract my attention. It is easier for me
to focus on a learning activity and to see, listen, and think positively. At the same time, I was
memorable of what I did.” “Vicky commented”: “I enjoy learning through leisure activities. I
think leisure can support me to learn better. Also, all leisure activities involve learning, as, before
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any leisure activity, I need to learn how to participate in the leisure activity. Then I can enjoy it, I
can learn more and better”.

Above all, leisure aspects have positive impacts on SLM’s Chinese students’ learning.
They enjoy experiential learning activities because experiential learning activities seem like
games; they think they can learn better in games. SLM’s Chinese students feel that linking theory
with practice is a process of playing with knowledge. The key idea here is that Chinese students
used to learning by rote but now, they believe leisure can improve their learning; they need to
learn how to “play” with knowledge.
5.6.1.1. Human interaction. Human interaction is one of the most significant leisure aspects
involved in experiential learning. Based on eight interviewees’ statements, many interesting and
meaningful things happened during different human interaction. Human interaction occurred
during presentations, group discussions, debates, role play and other experiential learning
activities. “Vicky” articulated: “Presentations created a lot of growth for me as I am a shy person
and nervous when I speak publicly. Presentations push me to collect information, fully prepare
and think about how to express what I wanted to say. I also learned presentation skills, how to
take the audience’s perspective and how to impart my opinion to the audience”. “Lisa” also
stated, “As a student in school, I believe I should respect my teacher and sit and listen to my
teacher’s explanation carefully. But the field trip learning model is different. It provides a very
positive interactive atmosphere for me to communicate with people.” As well, “Andy”
mentioned, “The leisure aspects involved in experiential learning create a relaxed atmosphere for
me to gather information and communicate with people. I gain confidence to talk with people. It
not only enhances my positive state of mind, but also improves my interpersonal relationships”.
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In conclusion, SLM’s Chinese students gained new knowledge, information, insights,
new ideas and a sense of happiness through human interaction while engaged in various
experiential learning activities. From the three examples above, leisure aspects involved in
experiential learning helped “Vicky” reduce nervousness and shyness in presentations and
created a relaxed atmosphere for both “Lisa” and “Andy” to communicate with people. As
“Simon” suggested, human interaction is one of the leisure aspects involved in experiential
learning for SLM Chinese students’ learning.
“Simon” adds:
Group discussions and field trips were very good for my learning in Canada. If you are
only sitting in the classroom, listening to your instructor, reading and writing papers all
the time, it is very boring. It is more fun to add interaction with other people. I feel I
really can learn something within a recreation environment.

In summary, as a leisure aspect involved in experiential learning, human interaction
creates opportunities for SLM Chinese students to gain insights, a relaxed atmosphere to start
self-oriented study, a state of well-being and makes it much easier to enhance self-actualization
through sharing ideas with other people. All these factors are good for SLM Chinese students’
active learning as shown in Section 5.3.2. The next section outlines the second leisure aspect
involved in experiential learning which is linking theory with practice.
5.6.1.2. Linking theory with practice. Linking theory with practice is the second leisure aspect
involved in experiential learning or “real life”. Linking theory with “real life” provides a more
interesting and supportive environment for SLM Chinese learners. It is also helpful for attracting
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Chinese learners’ attention and stimulating their curiosity and their thirst for knowledge. To
demonstrate these relationships, “Simon” explains:
All theories in this SLM program are extremely difficult for me to understand because I
have no previous knowledge basis for leisure learning. Experiential learning is a learning
style for me that opens my mind and enhances and expands my imagination. It is easier
for me to connect theory when combined with real practice. With the guidance of my
instructor, we left our classroom and actually saw how people use these theories in the
real world. It really helped me to directly feel the whole thing.

In summary, most Chinese students used to learn by rote, from text books and the
learning environment is limited to the classroom. The “real world” seems like a “playground” for
SLM Chinese students. Students can explore, try new knowledge and skills and enjoy the
pleasure process.
How people understand new knowledge is mostly based on their prior experiences and
knowledge. Experiential learning activities provide an interesting and relaxed way for SLM
Chinese students to gain course-related experiences, helpful to their learning in Canada. “Simon”
elaborated on this relationship:
Compared with a traditional learning style, experiential learning feels like a game for me
and the learning atmosphere is free and relaxed. I can speak freely and leave with many
good memories with my classmates. After I enrolled in this program, I began to
understand how important practice is. No matter how many facts I memorize, if I stop
practicing them in real life, I cannot thoroughly understand and retain them. The field
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trips, in SLM 602 and 604 were very meaningful for me because, with a major in leisure
management, I needed to observe how experts did management.

In summary, because of the leisure aspects involved in experiential learning, the SLM
program can be like a theme park for SLM Chinese students, to “play” with knowledge of
leisure, sustainability and innovation. The next sections show findings outlining the relationship
between leisure and learning.
5.6.2. Leisure is not only for fun. According to seven interviewees, SLM Chinese
students learn and gain a lot from leisure activities. They learned how to use theory to solve
problems through field trips. They also overcame culture shock and made new friends through
group discussions, team work and presentations. They also learned how to understand and
consider other people’s feelings through role play, and explored their identity through
storytelling and reflection.
SLM Chinese student thought leisure activity can happen anywhere and anytime. Simply
sharing a leisure activity with other people can enhance the development of SLM Chinese
students’ positive state of mind. This state of mind is benefits their learning process in Canada.
“Lesley” gained self-improvement and friendship through her interest of baking (leisure
activity). As she stated:
I feel a sense of achievement and pleased when I learn something new. Specifically, I like
baking; I enjoy baking cookies and sharing them with friends. I am happy when learning
a new baking skill because it enhances my self-improvement and friendships.
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Most SLM Chinese students lack knowledge of leisure management. The Vancouver
Learning Lab in SLM 604 provides opportunities for students to learn through linking a
restaurant (familiar place for most learners) with leisure, innovation and sustainability (courserelated knowledge). “Simon” learned the concept of leisure management through field trips and
tasting cuisine. As he stated:
With a major in leisure management, I needed to observe how experts did management.
For example, we attended a lecture in Edible Canada’s restaurant where we tasted the
food and learned about organic food, then visited the Granville Island Market and learned
about Canadian food. I feel I really experienced the ideas this restaurant wanted to
convey.

The examples above clearly demonstrate that leisure is not only for fun; leisure can also
support students to gain new knowledge, skills, friends and learning opportunities.
Leisure activities exist in the SLM program and also exist in their lives of study abroad.
5.6.3. The opposite of leisure is not learning. Five of the participants implied that
learning is leisure when they learn what they are interested in learning. In this way, learning is
really leisure for them. Learning creates the same effect as leisure. “Jimmy” suggested, “We
must think more, learn more actively. You also can learn something without a happy or positive
emotion, but just stop here and do something interesting. You can learn and explore more
actively when you are interested and enjoy it”. Similarly, “Lisa” explained this relationship with
her life experience: “leisure itself can relax me and then I can learn better. I hope I can learn to
feel more relaxed while studying…Leisure, such as tourism, visiting museums and exhibitions
opens my mind and gives me knowledge”.
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Simon adds:
Leisure is one part of our life. Leisure is also needed to learn through life experiences; for
example, travel can help us to learn local customs…Knowing new information, new
skills can bring us a sense of achievement. This sense of accomplishment makes me
addicted. I look forward to learning more.
Above all, learning is not the opposite of leisure. SLM Chinese students participated in
many experiences of learning through leisure activities. Learning is not easy and leisure can
reduce challenges during the learning process for SLM Chinese students.
5.7. Findings Summary
Findings show the relationship between the MA SLM program and SLM’s Chinese
students through document analysis and semi-structured interviews. The document analysis
emphasized: 1) how leisure improves active learning for well-being and social relationship
construction, increasing new skills and knowledge and a supportive and positive environment for
applying knowledge or skills; 2) how the course-related experiential learning activities enhanced
students’ learning; and, 3) the reflection component of experiential learning which included
leisure aspects of context, uniqueness of experience and feeling, learner’s tacit knowledge and
the relationship between learners and experiences. The findings in the semi-structured interviews
revealed: 1) the meaning of leisure for Chinese students; 2) how leisure for Chinese students’
active learning enhanced gaining insights, self-oriented study, maintaining well-being, increasing
self-actualization and ‘gaining face’; 3) the importance of reflection which included selfidentification, lifelong learning and facing real life issues without fear; 4) the benefits and
challenges of experiential learning on Chinese students’ learning; and, 5) the interaction of
leisure and learning. In comparing the findings of the document analysis and the findings from
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the semi-structured interviews, there are many similarities and differences. These similarities and
differences are discussed in the next chapter. As well, findings about the conflicts of SLM
Chinese students’ learning within Chinese culture and Western culture are discussed in the
context of how these findings enhance SLM’s Chinese students’ learning by leisure aspects.
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1.

2.

Research Questions
1. What are the leisure aspects
involved in experiential learning and
how do they function and/or
perform?

Interview Questions
From your perspective, what is the meaning of leisure?
A “positive state of mind” occurs when you feel happy, excited, satisfied or
experience a sense of achievement. Leisure aspects can enhance or improve
people’s positive state of mind.
Some leisure scholars make a relationship between leisure and a “positive
state of mind”. Do you think there is a relationship between “a positive state
of mind” and leisure? Why or why not? Can you explain your perspective
and experience?

Findings
state of mind, sufficient time and leisurely pressure (challenges full of fun)
-Leisure aspects create a relaxed atmosphere for them to gain new
knowledge, information, insights, new ideas and a sense of happiness
through human interaction.
-Leisure aspects provide a “playground” for them to explore, try new
knowledge and skills and enjoy the pleasure process.

2. What are the experiential learning
components in graduate level postsecondary programs and how do
they operate?



- Gaining insights can enhance their learning motivation specifically through
stimulating their curiosity and thirst for new knowledge.
Self-oriented study enhances them to develop their independence and
enthusiasm for learning and engagement.
- A sense of well-being includes feeling appreciated and supported by other
people; positive feedback from instructors, such as high grades, encouraging
words and being understood; a sense of achievement from doing things they
are good at; appreciating being in nature and the beauty of the world around
them.
- Overcoming moderate difficulty individually or with team members can
enhance their learning motivation by a feeling of self-actualization
Giving a presentation is a positive way for students to feel they are “gaining
face”.
- Reflective experience enhances self inquiry; Reflection supports students to
assess what is important, what can be improved in their learning
development and benefit lifelong learning development; Reflection can
change their mindsets to accept challenge and view them as opportunities for
growth.
-Benefits: Leisure aspects involved in experiential learning creates a
diversity and openness in the learning environment for them to freely explore
and study what they are interested in; Although most are used to learning by
rote, experiential learning activities increase their pathways to gain
knowledge;
-Supporting them to meet with their “life coach” who positively impacts
their learning through connecting with different people who know how to
support students to be successful in the future.
-Challenges: They significantly lack “real life” experiences: they do not
know how to explore an issue independently or how to refine knowledge
from their life experiences; They are most concerned with avoiding conflicts
and possible dangers when considering new experiences.
-Relationships: Leisure can support them to gain new knowledge, skills,
friends and learning opportunities through field trips, group discussions,
team work, presentations, storytelling and reflection; They think learning
creates the same effect as leisure. Learning is not easy but leisure can reduce
challenges during the learning process.





3, What challenges and benefits are
provided to Chinese students from
the leisure aspects of experiential
learning in the MA SLM program?

Did you experience a positive state of mind during any of the MA SLM
learning experiences?
If yes, during which learning experiences, in which courses, and can
you describe your experiences?
Did they affect your ‘state of mind’ so that you felt happy, excited,
satisfied or came away with a sense of achievement?
If you did not, can you identify what challenged your ability to
experience a positive state of mind during the MA SLM learning
experiences?

Do you feel that experiential learning can benefit or challenge your ability to
learn?

What experiential learning activities benefited your ability to learn?

Can you describe/explain how they benefited your learning?

What experiential learning activities challenged your ability to learn?

Can you describe/explain how they challenged your learning?

Do you believe that the leisure aspects occurring in experiential
learning can enhance your ability to learn?
According to Kolb (2014): “No pleasure, no learning; no learning, no
pleasure.” (2014, p.13). Do you agree with him?

If yes, can you describe how the leisure aspects occurring in
experiential learning enhance your ability to learn?

If no, can you explain the reasons why you disagree?

Table 5. Linkage for Interview Questions, Research Questions and Research Findings.
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CHAPTER 6: Discussion and Conclusion
6.1. Discussion
This case study research aims to explore how the leisure aspects involved in experiential
learning impact Chinese graduate students’ learning. The study is concerned with the thoughts
and reflections of students from China who were part of the Vancouver Island University’s
Master of Arts in Sustainable Leisure Management program from 2012 to 2016. The study
specifically sought to explore the experience the students had related to their participation in the
program’s experiential learning activities. The research questions used in the study are: 1) what
are the leisure aspects involved in experiential learning and how do they function; 2) what are the
experiential learning components in graduate level post-secondary programs and how do they
operate; and, 3) what challenges and benefits are provided to Chinese students from the leisure
aspects of experiential learning in the MA SLM program. The purpose of the study is to increase
our knowledge of Chinese graduate students’ experience of international education, experiential
education and leisure education; additionally the purpose of the study is to contribute to future
Chinese students in Canada. A qualitative research was conducted that employed a document
analysis of MA SLM course outlines, WLCE annual reports and thirteen semi-structured
interviews with Chinese students from the MA SLM program, conducted from August 2017 to
November 2017.
Based on the findings presented in Chapter 5, the following discussion will focus on: 1)
the perception of leisure for Chinese students’ learning in Canada; 2) experiential learning for
Chinese students’ learning in Canada; and, 3) the relationship between leisure and learning for
Chinese students. Table 5 below, summarizes the research findings, which include the main
themes, sub-titles and specific findings about SLM Chinese students’ feelings, thinking and
reflections on leisure and experiential learning.
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Themes
I.

Perceptions of leisure for
the MA SLM program’s
Chinese students

Sub-title
State of mind

Time constraints

Leisurely pressures

II.

The key to open Chinese
learner’s active experiential
learning

Gaining insights
Self-oriented study
Well-being

Self-actualization

III.

IV.

Importance of reflective
experience for Chinese
learners

Benefits of leisure aspects
involved in experiential
learning

Gaining face
Self-recognition
Lifelong learning
“Fearlessly stepping into the river of
life”
Diversity and openness
Different types of information
Find a life coach

V.

VI.

VII.

Challenges of leisure
aspects involved in
experiential learning
Leisure aspects

The relationship between
leisure and learning

Lack of ability to refine knowledge
from experience
Resistance to new experience
Human Interaction
Linking theory with practice
Leisure is not only for fun
The opposite of leisure is not learning

Summary Research Findings
Findings: For SLM Chinese learners
Leisure is a state of mind that is based on their individual decisions, interests, feelings and values. Examples are
betterment of self, gaining new knowledge and skills and achieving self-improvement through participating in
leisure activities.
Leisure is not only doing interesting things, but also doing them when there is sufficient time because
enjoyment of leisure activities requires sufficient time to ensure the quality of the leisure experience; only then,
is it leisure for them.
In a learning context, to create leisurely pressure (challenges full of fun) for learners during experiential
learning is to make them learn better. Leisure has the function of transforming passive pressure into active
pressure.
Gaining insights can enhance their learning motivation specifically through stimulating their curiosity and thirst
for new knowledge.
Self-oriented study enhances them to develop their independence and enthusiasm for learning and engagement.
Feeling appreciated and supported by other people.
Positive feedback from instructors, such as high grades, encouraging words and being understood.
A sense of achievement from doing things they are good at.
Appreciating being in nature and the beauty of the world around them.
Overcoming moderate difficulty individually or with team members can enhance their learning motivation by a
feeling of self-actualization.
Giving a presentation is a positive way for students to feel they are “gaining face”.
Reflective experience enhances self inquiry.
Reflection supports students to assess what is important, what can be improved in their learning development
and benefit lifelong learning development.
Reflection can change their mindsets to accept challenge and view them as opportunities for growth.
Leisure aspects involved in experiential learning creates a diversity and openness in the learning environment
for them to freely explore and study what they are interested in.
Although most are used to learning by rote, experiential learning activities increase their pathways to gain
knowledge.
Supporting them to meet with their “life coach” who positively impacts their learning through connecting with
different people who know how to support students to be successful in the future.
They significantly lack “real life” experiences: they do not know how to explore an issue independently or how
to refine knowledge from their life experiences.
They are most concerned with avoiding conflicts and possible dangers when considering new experiences.
Leisure aspects create a relaxed atmosphere for them to gain new knowledge, information, insights, new ideas
and a sense of happiness through human interaction.
Provide a “playground” for them to explore, try new knowledge and skills and enjoy the pleasure process.
Leisure can support them to gain new knowledge, skills, friends and learning opportunities through field trips,
group discussions, team work, presentations, storytelling and reflection.
They think learning creates the same effect as leisure. Learning is not easy but leisure can reduce challenges
during the learning process.

Table 6. Summary Research Findings.
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The findings can be summarized as follows: 1) the perception of leisure for SLM Chinese
students in Canada involved sufficient time to complete a positive change (or keep a positive
state of mind) with leisurely pressure; 2) supporting students to gain insights, to engage in selforiented study and to have a sense of well-being and self-actualization can enhance their learning
motivation during experiential learning activity; 3) SLM Chinese students emphasized the
importance of reflective experience for self understanding, lifelong learning development and in
viewing challenges or pressures as opportunities for their growth; 4) benefits of leisure aspects
involved in experiential learning were a diverse and open learning environment that facilitates
freedom, exploration and more pathways to gain knowledge; 5) challenges of leisure aspects
involved in experiential learning were a lack of ability to explore an issue and refine knowledge
from experience and resistance to new experiences in order to avoid conflicts and possible
dangers; 6) leisure aspects involved in experiential learning included human interaction and
linking theory with practice since SLM Chinese students claimed to feel relaxed and happy to
learn from other people and to apply (play) what they learned; and, 7) leisure supported them to
learn easier and more effectively; and learning creates the same effect as leisure for them.
6.1.1. Perceptions of leisure for Chinese learners.
6.1.1.1. A positive state of mind. Leisure aspects can enhance Chinese students’ learning
through developing their positive state of mind. The interview findings of this research
uncovered that a positive state of mind is considered as leisure and beneficial to learning for
SLM’s Chinese students. SLM’s Chinese students value leisure activities that help them to better
oneself, to grow, to gain new knowledge and skills and to achieve self-improvement. The data is
consistent with previous literature: leisure is broadly considered as a positive state of mind
(fulfillment, excitement and spiritual happiness) in the North American context (Russell, 2013).
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Similarly, Karlis (2011) also agreed that personal self-satisfying is considered as leisure in
Canada. Some scholars have pointed out that leisure functions to improve self-identity,
interpersonal relationships and social structure (Toner, 2013). Hence, the notion of leisure
becomes broader if the leisure activity can satisfy individual needs and values freely (Karlis,
2011; Toner, 2013). All these improvements are helpful for Chinese students’ learning. From the
interview findings, Chinese students definitely demonstrated that leisure is a state of mind for
them if the leisure activity meets their learning interests; they feel a sense of achievement and are
pleased when they learn something new. Leisure is considered as doing things that can improve a
positive state of mind by Chinese students.
6.1.1.2. Time constraints. Sufficient time is a necessary element for Chinese students to ensure
the quality of leisure experiences. In the findings, SLM’s Chinese students emphasized that, if
the leisure aspect of learning is too short, it is difficult for them to digest information and enjoy
the benefits from the leisure aspects of learning in Canada. This finding supports previous
research on leisure context for learning; Jackson and Deng (2007) claimed that leisure activity in
China requires a lot of free time and was difficult for the majority of the Chinese agricultural
population to take part in. Leisurely learning was only for the upper class. This trend has
changed, with more participation of Chinese people from other classes who have more time to
devote to learning and leisure. The Chinese characters for leisure are Xiu Xian (休闲）, broken
down to ‘休’ (which represents people leaning on a tree meaning to take a rest), and ‘闲’ (which
represents a tree in a door meaning a protected and undisturbed area) (Liu, et al., 2008). When
combined, 休 (Xiu) and 闲 (Xian) form to represent leisure with a similar meaning to the
western concept of free time (Liu, et al., 2008). The reason time constraints reduce the quality of
leisure for Chinese students is a long history of rote learning style and insufficient English
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language skills. In order to adapt to Western teaching styles, Chinese students spend much more
time on understanding abstract thoughts and universal knowledge (Huang, 2005). Here, Huang’s
findings about insufficient language skill are different from the finding in this study about the
barrier to learning being resistance to new things due to the rote learning Chinese students are
used to. This is because of the background of the particular Chinese students in this study, who
are graduate students, and whose English skill is sufficient for academic pursuits.
6.1.1.3. Leisurely pressure. It is important that the learning process is easy and interesting, but
learning cannot take place if there is no challenge or pressure involved in learning activities.
Creating leisurely pressure for learners (challenges full of fun) during experiential learning,
improves their capacity to learn. Findings of this research show that leisure has the function of
transforming passive pressure into active pressure. Russell et al. (2013) claimed that recreational
activities are not considered part of what defines leisure in China. There are two reasons: first,
leisure is not just a “purely recreational” activity for Chinese people. Since ancient times, leisure
activities were considered something that belonged to the upper classes. The early Chinese were
very effective at making leisure popular by combining educational methods with leisure
activities, in areas, such as music, literature and the arts to cultivate people’s temperament
(Russell, 2009; Walker, Jackson & Deng, 2007). Second, “purely recreational activities” are seen
negatively in Chinese society; getting the utmost out of leisure time for a positive change is
valued by Chinese (Deng, Walker & Swinnerton, 2005). Additionally, the findings from those
studies show that Chinese students are aware of the importance of challenges and pressure
regarding their studies: they try their best to get high marks and their instructors’ praise. This
finding confirms Huang’s (2005) research on Chinese international students’ perceptions of the
learning experience, that Chinese learners highly respect knowledge, wisdom and their teachers.
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Instead of fun, Chinese education is intended to be hard work and repetitive. The student is
expected to be persevering, reflective and humble (Rawcliffe, 2016). Leisurely pressure can help
Chinese learners to achieve a sense of self-actualization which is beneficial for enhancing a
positive state of mind. Findings also show that if Chinese students are ready to enjoy a growth
process with some challenges and pressures, overcoming moderate difficulty individually or with
team members, can enhance Chinese students’ learning motivation by a feeling of selfactualization. This finding is consistent with Huang’s research, as long as Chinese students are
ready to meet challenges, they will enjoy overcoming challenges and their growth can be
sustained (2005).
In conclusion, graduate Chinese students in Canada define leisure as having sufficient
time, effecting a positive change or positive state of mind with leisurely pressure. This study
suggests that Chinese students’ experience of leisure can improve their learning in Canada. The
next section discusses the leisure aspects involved in experiential learning and active experiential
learning for Chinese students.
6.1.2. Active Experiential Learning of Chinese students
Twelve out of thirteen interviewees mentioned that they enjoy experiential learning.
Findings show the factors for Chinese students’ active experiential learning includes gaining
insight, self-oriented study, well-being and self-actualization. This finding is confirmed by the
research of Huang (2005), who proposed that the positive perceptions of Chinese students who
enjoy experiential learning activities result from the fact that they can learn more and faster
through interacting with instructors or classmates. They can also gain satisfaction when their
ideas are accepted by other people and, when they learn independently, they have more
motivation to read, search, ask questions, explore and gain insights. Early research by
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Hutchinson (1957) proposed that the experiential learning process includes motivation,
understanding, gaining insight or a positive state of mind, as well as the ability to use what you
learned in a real-world environment to solve problems innovatively (1957).
The leisure aspects involved in experiential learning which connect human interaction
and theory with practice, play a significant role in enhancing the four main factors of gaining
insights, self-oriented study, well-being and self-actualization, for Chinese students’ active
experiential learning. Findings show that the leisure aspects create a relaxed atmosphere for
Chinese students to gain new knowledge, information, insights, ideas and a sense of happiness
through human interaction and provide a “playground” for Chinese students to freely explore,
apply new knowledge and skills into practice. Past research supports the idea that leisure creates
an important background to support free choice for learning, encourages engagement in
interactive learning, helps individuals to gain information and encourages individuals to explore
the world, develop ideas and build new futures for themselves and their society (Van Winkle,
2014).
Additionally, Huang (2005) found that Chinese students prefer concrete and practical
knowledge. Experiential learning has an emotional or cognitive impact upon learners’
impressions because it transforms knowledge learned from classroom into real life practice
(Chan, 2012). The benefits of leisure aspects involved in experiential learning for Chinese
students’ learning in Canada has been examined; however, there are two main challenges of
leisure aspects involved in experiential learning for Chinese students’ learning,
6.1.2.1 Challenges. The first challenge for Chinese students is the fact that they lack selforiented study methods and practice during experiential learning process. Chinese students said
they have more opportunities to do self-oriented study during experiential learning and self-
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oriented study can make Chinese students feel they are studying for themselves. This is different
with past research. Past research explored how Chinese students tend to live up to other people’s
expectations; Chinese students will first consider whether their choice can satisfy mutual needs.
For instance, according to Gieve and Clark (2005), when Chinese students study in Western
higher education institutions, they have difficulties learning from lectures. Students do not
participate in the classroom and there is a lack of questioning, understanding, critical thinking
and independent thinking, demonstrated in their writing. They depend too much on their tutor or
instructor and lack self-study skills. Exam-oriented education is popular in China with teachers
only teaching from textbooks, the so-called “force-feeding method of teaching”. As well,
Chinese students prefer to focus on reciting examination content aimed at achieving high marks
for better educational resources in the future, such as study in a brand university or study abroad
in foreign institutions (Huang, 2008). Self-oriented learning asks learners to set learning
objectives, choose learning materials, determine the time and method, overcome challenges,
enhance self-motivation management and evaluate the learning results (Gieve &Clark, 2005).
For most exam-oriented Chinese students, these abilities required for self-oriented study are
unfamiliar and underdeveloped. This is really difficult and challenging for them. This finding
coincides with Huang (2005), who notes that during experiential learning activities, Chinese
students are unsure if they accurately understand the learning content and how to deal with
problems.
Second, findings of this study have shown that Chinese students are resistant to new
experiences in a new environment, such as meeting new people, understanding a new culture or
using a new language. The reason behind these two findings is the “face” culture of China.
Chinese students are most concerned with how to avoid conflicts and possible dangers. Because
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‘face’ is very important for Chinese people, Chinese students strongly care about the opinions of
others and refuse to do anything that may result in loss of ‘face’, which includes embarrassment,
arguing with somebody, being laughed at and being judged negatively. These findings coincide
with past literature that describes how, when the situation or environment is new, Chinese
students may perceive themselves as unprepared and lacking knowledge, ability or intelligence
(Cornell, Johnson & Schwartz Jr, 2013). Additionally, Confucianism is concerned with
developing a good relationship between citizens and a hierarchical society, so that Chinese
culture is not oriented toward the self-development of the individual (Law, 2002). Thus, Chinese
students attach importance to authority (their instructors) and group interests (their classmates or
friends). Also, instructors’ positive feedback and high scores fosters Chinese students’ dignity
(face), important for learners to maintain a state of well-being. Similar with past research, the
main responsibility of Chinese teachers in China is to deliver knowledge content from textbooks
to students; students must be able to recite as much knowledge as possible to achieve a high
score in exams (Hou, 2009). The general state of today’s Chinese universities is over-crowded
classrooms and spoon-fed teaching. Thus, this is the reason that almost all Chinese students rely
on texts and instructors (Hou, 2009). Furthermore, in the SLM program, there are many
discussions, debates and presentations involved in experiential learning activities and, while
Chinese students enjoy discussions and presentations, they are still worried about making
mistakes or being disrespectful. This finding is consistent with Huang (2005), who stated that
Chinese students feel uncomfortable about disagreeing with other people, especially their
teachers. In response to these two challenges faced by Chinese students during the experiential
learning process, next, we will discuss how leisure aspects involved in experiential learning
create opportunities for Chinese students.
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6.1.2.2 Opportunities. Leisure aspects create a learning atmosphere that seems not so serious,
that is comfortable and allows for students to explore themselves and differences. For this
research, the main leisure aspects involved in experiential learning are human interaction and
linking theory with practice. The findings from the interviews show that leisure aspects involved
in experiential learning create a sense of being relaxed for Chinese students. It allows them to
express different opinions, increase pathways to gain knowledge and to meet their “coaches” by
encouraging them to freely communicate with different people. This finding is similar with the
past research which has provided some evidence that experiential learning is a way to develop a
participant’s own knowledge based on the individual’s perspective and observation skills. It can
improve students’ confidence to overcome feelings of inadequacy due to a lack of experience
and push learners outside their comfort zone and to think differently (Cornell, Johnson &
Schwartz Jr, 2013; Starr & Minchella, 2016). Also, experiential learning provides real-life
experiences and opportunities for learners to apply theoretical knowledge; they can learn
different perspectives through discussion or presentation, gain first-hand experiential knowledge
and improve skills by interacting with the real world (Zhang, 2007).
The MA SLM program invites instructors, visiting scholars, experts and peers to be
involved in the program’s experiential learning activities with opportunities for students to
communicate, discuss and observe how to apply theory to practice, supporting student’s
development in every way. Human interaction, which is one of the leisure aspects involved in
experiential learning, was central to the SLM program and its courses. Interaction occurred
during presentations, group discussions, debates, role play and other experiential learning
activities. Based on the interview findings, many interesting and meaningful things happened
during the different human interaction opportunities; for instance, students gained new
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knowledge, information, insights, new ideas and a sense of happiness through human interaction.
As well, they were able to link theory with practice; the facilitated experiential learning events
provided an interesting and supportive environment, attracting Chinese learners’ attention and
stimulating their curiosity and thirst for knowledge.
6.1.2.3 Reflection. In the Western education model, the purpose of education is not to tell
students the definitive answer but to help students discover their own answers in the face of an
unknown world. During experiential learning, reflection helps Chinese students to consider “who
am I”, “what did I learn” and “how can I apply what I learned”. Nine of the thirteen Chinese
interviewees agreed that reflection enhances their self-recognition, life-long learning and to
“fearlessly step into the river of life”. This is confirmed by past research, where Boud, Keogh
and Walker (2013) claimed an experience alone cannot benefit learning; it only benefits learning
if it involves reflection. The role of reflection during the learning process helps learners to
rethink what they experienced, integrate what they learned, and gain ideas to guide them to make
decisions with active experimentation (Chan, 2012). In the interview findings, Chinese students
said that reflection is helpful when they do not know how to study and do not know what to
learn. Reflection is significant for Chinese students because Chinese students are accustomed to
their learning being arranged at every step by their teachers and parents with traditional learning
goals, reading established textbooks and they feel they cannot fail, make mistakes or fall behind
(Huang, 2013).
From these findings, it is suggested that, although experiential learning provides
opportunities for Chinese students to set their own study goals and explore their learning
interests by themselves, it is difficult for them to relax and enjoy the learning process or to
initiate their own participation in experiential learning activities. They become nervous or
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worried because of their past learning experiences; they have unconsciously handed over their
ability for self-recognition, freedom to explore and life-long learning goals to their teachers,
parents and textbooks. They need absolute certainty and the right answers. This finding resonates
with Huang’s (2005) claims that all learning, no matter what subject, must essentially be able to
deal with uncertainty. Problems cannot be solved with just a university degree. By being
independent and reflective in learning, students can face problems and know how to solve new
ones. Findings show that reflection enhances Chinese students’ abilities to know much more
about their identities, to discern what is important for their development and lifelong learning
and to change their outlook to accept challenges and view them as opportunities for growth.
6.1.3. The Relationship between leisure and learning for Chinese students.
6.1.3.1. Interaction of learning and leisure. Learning offers students the opportunity to
overcome challenges; leisure makes the process of overcoming challenges fun. Findings
demonstrate that for SLM Chinese students, leisure allows students to “play” with course-related
knowledge. Chinese students, who learned by rote in the past, now believe leisure can improve
their learning performance, and that they need to learn how to “play” with knowledge. The
leisure aspects involved in experiential learning for Chinese students include human interaction
and linking theory with practice. With these two leisure aspects involved, the “real world” seems
like a “playground” for Chinese students. Students can explore new knowledge and skills and
enjoy the pleasure process. This finding of this study is consistent with document findings.
Document findings show that experiential learning is designed to incorporate many activities and
many opportunities for learners to talk, ask question, reason, reflect and share positively.
Additionally, findings from MA SLM annual reports substantiated that students are required to
apply innovative strategies to analyze sustainability issues (linking theory with practice). These
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findings confirm Kolb’s (2014) claims, stating: “Pleasure is the state of being brought about by
what you learn. Learning is the process of entering into the experience of this kind of pleasure.
No pleasure, no learning. No learning, no pleasure”. Also confirmed is Van Winkle’s (2014)
claim that learning opportunities exist within a leisure context and most life-long learning occurs
in an informal educational environment, such as science centers, museums, historic sites and
individualized workplaces.
Chinese society sees leisure negatively and success and achievement come from hard
work (Deng, Walker & Swinnerton, 2005; Walker, Jackson & Deng, 2007). Yet, the interview
findings show that learning can be leisure for Chinese students. There are three reasons that
explain this contradiction that are related to the North American approach to education. First,
documents findings revealed that Canadian education pays more attention to a learning process
that includes participation, insights, questions, discussions and practice, rather than high grades,
as this approach introduces Chinese students to different learning tools. Second, document
findings show that experiential learning activities are designed to enhance human interaction and
to practice new knowledge and skills, through such tools as presentations, team work, field trips,
group discussions, innovative movies and thesis research. Third, the idea of leisure as an
educational tool that contributes to life balance and harmony between nature and human beings
is a foundational value of education introduced in China by Confucius (Hibbler & Scott, 2015).
A leisurely mind is one of the most important aspects in Confucianism (Liu, et al., 2008). During
the Tang Dynasty, the development of music, literature, poetry and art became popular,
combining learning with leisure (Hibbler & Scott, 2015).
Past research into experiential learning and Confucian thought agrees that combining
learning with leisure is the most effective way to learn. Through experiential learning at VIU,
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Chinese students learned how to use theory to solve problems through field trips, they overcame
culture shock and made new friends through group discussions, team work and presentations,
they learned how to understand and consider other people’s feelings through role play, they
explored their identity through storytelling and reflection and they learned how problem solve
through thesis research study.
6.2. Conclusion
This case study research aims to explore how the leisure aspects involved in experiential
learning impact Chinese graduate students’ learning. As such, the study is concerned with the
thoughts and reflections of MA SLM’s Chinese students in Canada, and their participation in that
program’s experiential learning activities. The purpose of the study is to increase our knowledge
of Chinese graduate students’ experience of international education, experiential education and
leisure education. Finally, this study fills two gaps: it addresses the significance of sustainability,
innovation and leisure for graduate level students and how a curriculum might improve their
understanding of these important issues and addresses a gap in the research of Chinese graduate
students’ conceptions, feelings, thinking, experiences of leisure and experiential learning within
a Western educational background. These two gaps completely guided the development of this
study to understand Chinese graduate students’ cultural background and their feelings, thinking,
challenges, benefits, reflection and experience a both leisure and experiential learning in Canada.
A qualitative methodology was used. The data was collected from thirteen full-time MA
SLM Chinese students over a period of five years, from 2012-2016. Based on document analysis
of SLM course outlines, WLCE annual reports and other activities, thirteen interviews were
conducted with participants who experienced experiential learning in this program. The main
research question of this paper is: How do the leisure aspects involved in experiential learning
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impact Chinese students’ learning. Based on the primary research question, there are three subquestions that support answering the main question: what are the leisure aspects involved in
experiential learning and how do they function and/or perform; what are the experiential learning
components in graduate level post-secondary programs and how do they operate; and, what
challenges and benefits are provided to Chinese students from the leisure aspects of experiential
learning in the MA SLM program?
6.2.1. Significant Contribution. This study highlights the benefits and challenges to the
students posed by experiential learning and give voice to their critical and reflective expressions
in relation to their intercultural learning experience. Findings outlined the relationship between
the MA SLM program and SLM’s Chinese students through document analysis and semistructured interviews. The document analysis emphasized: 1) how leisure improves active
learning for well-being and social relationship construction and increases new skills and
knowledge and a supportive and positive environment for applying knowledge or skills; 2) how
the course-related experiential learning activities enhanced students’ learning; 3) the reflection
component of experiential learning which included leisure aspects of context, uniqueness of
experience and feeling, learner’s tacit knowledge and the relationship between learners and
experiences.
Semi-structured interview findings outlined: 1) the meaning of leisure for Chinese
students; 2) how leisure for Chinese students’ active learning enhanced gaining insights, selforiented study, maintaining well-being, increasing self-actualization and ‘gaining face’; 3) the
importance of reflection which included self-identification, lifelong learning and facing real life
issues without fear; 4) the benefits and challenges of experiential learning on Chinese students’
learning; and, 5) the interaction of leisure and learning.
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Combining all semi-structured interview findings, document findings and literature
reviews, this study examined the perception of leisure for Chinese students’ learning in Canada
as it related to a positive state of mind, time constraints and leisurely pressures. Secondly, a
discussion of experiential learning, for Chinese students’ studying in Canada, included the
challenges and benefits of leisure aspects involved in experiential learning for Chinese students’
learning and why reflection in the experiential learning process is important and significant for
Chinese students’ growth. Thirdly, the interaction of leisure and learning were discussed. The
findings and literature supported the hypothesis that learning offers Chinese students the
opportunity to meet challenges and leisure makes the process of overcoming challenges fun (no
leisure no learning, no learning no leisure).
Above all, this study contributes to increasing our understanding of leisure in a crosscultural context and clarity on the additional research that should be conducted in studies of the
leisure aspects for experiential learning in higher education institutions. The results of this
research are significant for understanding the leisure aspects involved in experiential learning in
higher education institutions, and to enhance the benefits of experiential learning for Chinese
post-secondary students studying in western education systems, including in Canada. This study
substantiates the claim that leisure aspects, added to education and learning processes, can
improve Chinese students’ active participation and can reduce Chinese students’ challenges in
Canada. The WLCE annual reports highlight sustainability and innovation as core themes that
MA SLM students should learn about, and experiential learning can help to do that; however,
one significant finding is that Chinese students see the experiencing of experiential learning
activities as important, and may neglect the importance of sustainability and innovation within
MA SLM program. One recommendation is that sustainability and innovation should be
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emphasized and practiced more during leisure-related experiential education opportunities, to
improve the learning of sustainability and innovation for Chinese students. Additionally, Chinese
students do not value “purely recreational activities” as leisure, because it does not create a
positive state of mind for them. Chinese students emphasized that a positive state of mind is an
important component of leisure. Thus, in order to enhance Chinese students’ positive state of
mind, this research suggests sufficient time for them to prepare, ask question, think reflectively
and practice. Then, Chinese graduate students can enjoy leisurely pressure, which can enhance
their positive state of mind during learning in Canada.
Furthermore, this research study enhances Kolb’s experiential learning theory for
Chinese graduate students who are studying in Canada. This research found that if they can gain
insights, have opportunities to do self-oriented study, have a sense of well-being and a sense of
“gaining face”, they will be more active in their participation during the experiential learning
process. As well, contributions confirm the value of reflective experience in that it enhances
Chinese postgraduate students’ self-recognition, lifelong learning habit and creates greater
confident in their future career. Finally, this research fills a gap in existing literature on the
subject of the benefits and challenges of leisure aspects involved in experiential education.
6.2.2. Outcomes for the MA SLM program - teaching and learning. All the findings
of this research are supported by a theoretical framework which is based on a number of peerreviewed literature; the research methodology and data analysis methods are guided by two
professional co-supervisors (one is professional in the field of leisure, another one is professional
in the field of experiential learning); and all findings are supported by document analysis, semistructured interviews and previous literatures. Although this case study on SLM Chinese
students’ learning in Canada is small, there are some general outcomes which may benefit
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Chinese international students studying in the West more broadly. Given that the cultural
differences between Chinese cultural learning styles and Western cultural learning styles are
likely to remain the same whenever Chinese students choose to study in the West, such as the
United Kingdom, US or Europe, the conclusions and recommendations may be helpful for other
institutions where Chinese students choose to study. The main theoretical contributions to the
field of Sustainable Leisure Management program are increasing the definition of leisure from
Chinese graduate students; promoting Chinese graduate students’ learning motivation through
leisure; the significance of reflective activity for Chinese graduate students and the relationship
between leisure and learning for Chinese graduate students.
Based on the findings and discussion of this research, it is recommended that SLM
Chinese students are given sufficient time for them to improve English skills, to move from a
rote learning style to understanding abstract thought and universal knowledge; these
recommendations also apply to other Chinese students who study abroad in a Western teaching
style. Chinese students need to be provided more time to prepare, think reflectively, ask
questions and draw conclusions from what they experienced, felt and learned. Two specific
suggestions for teaching Chinese students within a Western cultural background will now be
outlined.
First, more Chinese students prefer experiential learning activities but it is difficult for
Chinese students to achieve accurate learning through experiential learning activities. Chinese
students can overcome challenges by practicing and improving new abilities learned during the
experiential learning process; this can be achieved with more deliberate practice on refining
knowledge from experiences, by defining learning outcomes for Chinese students, employing a
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“reflection diary”(to write down reflections after each experiential learning activity), and
facilitating learning from other peers’ reflections and making comparisons.
Second, Chinese learners are overly focused on the leisure content of this program, such
as nature and activities, while overlooking sustainability and innovation, which are the two core
themes of the SLM program. Thus, more concrete and practical experiences should be conducted
on sustainability and innovation involved in leisure development, such as going to a waste yard
which not sustainable for humans and nature or a natural landscape destroyed because of the lack
of sustainability and innovation. It is also recommended to support students to make real positive
change concretely; this will facilitate reflective thinking about sustainability and innovations.
Chinese students can draw a picture about sustainability or innovation as this is a great method to
support their imagination to understand a new concept. In other programs and courses, Chinese
students are expected to understand the main key points of the program or course and this
understanding can be achieved by the students’ engagement and emotional and creative or
artistic response.
6.2.3. Future research suggestions. Although this research provides some perspective
on leisure aspects for Chinese students’ learning in a Western cultural background, there remain
gaps that can be addressed and more studies in the future should be done for the development of
leisure aspects involved in experiential learning for Chinese students’ learning. Specifically,
findings show that leisure aspects involved in experiential learning have positive impacts on
Chinese students’ learning in Western education systems. However, the function of leisure
aspects involved in experiential learning is overlooked by leisure education, experiential learning
education, and international education in higher education programs. Suggestions for future
research are: 1) consider personal cultural influences since different cultures hold very different
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perspectives on leisure and experiential learning; 2) while this research contributes to highlight
the positive impact of leisure aspects involved in experiential learning, research studies are
needed to examine the reasons why leisure aspects involved in experiential learning are ignored
by leisure education, experiential learning education and international education. Furthermore,
findings from this research reveal the issue of the difference between Chinese students, such for
instance, investigating what the gender differences are that relate to the questions examined in
this research. For the future researchers, they can try to consider the differences between people
coming from rural and urban areas; are the definition of leisure and experiential learning
different between locations where students come from? For future research, it is necessary to
compare attitudes about leisure concepts, responses to elements of active experiential learning,
reflective experiences and the benefits and challenges of leisure aspects involved in experiential
learning between Chinese male and female students, and between Chinese students who come
from rural areas and Chinese students who come from cities on.
This study is focused specifically on MA SLM’s Chinese students; however, there is lack
of studies addressing the impacts of leisure aspects involved in experiential learning on Indian
students’ learning in Canada. The comparison of leisure aspects involved in experiential learning
between Chinese students’ learning and Indian students’ learning in Canada would be interesting
to study in the future. First, both Chinese students and Indian students share the characteristics of
being from an Asian cultural background and having English as a second language. These
similar backgrounds would impact the differences between SLM Chinese students and SLM
Indian students, such as feelings of leisure and experiential learning activities, challenges and
benefits of leisure aspects involved in experiential learning. A study, such as this, would be of
value for MA SLM faculty to know more about their international students’ learning preferences,
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to support their learning outcomes. For leisure education, to explore leisure development from
different cultural perspectives and for the global education market to meet Asian students’
learning needs.
Additionally, for future new researchers I strongly suggest to them to pay great attention
to the literature review. Because the literature review will be key throughout all your research: it
will be helpful for you to figure out your research questions, to build your research background,
to choose the matched methods for data collection and data analysis and finally to support your
findings.
Lastly, with an increase of Chinese students being educated in Western countries with
different approaches to teaching and learning, future research studies can assist Chinese students
to embrace uncertainty with confidence and daringly try unfamiliar learning and teaching
experiences.
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Appendices
Appendix A: Data Collection Matrix: MASLM Experiential Activities – Course Outlines
Class
SLM606

Course Title
Field Experience

SLM605

Knowledge
Creation &
Mobilization 2
Influencing
Change towards
Sustainability
Knowledge
Creation &
Mobilization 1
Case Studies in
Sustainability &
Innovation

SLM604

SLM603

SLM602

SLM601

Leisure &
Sustainability:
Principle &
Paradigms

2011
2012
2013
2014
2015
2016
Engage with Stakeholders and Apply Concepts and Theories
Related to Sustainability and Innovation in a Practical Setting
3 Minutes Thesis presentation, Knowledge Mobilization
Discussion and Group Discussion
Vancouver Learning Lab, Visiting Scholar, Critical Thinking
Practice, Pechakucha Presentation
Experiential Learning (Practice to create a mini proposal),
Group Discussion, Presentation, Visiting Scholars
Field Trips, Workshops, Culminating Project, Role Play,
Lively Debate, Guest Presentations, Visiting Scholars,
Innovative Movies, Group Discussion, Presentations, Team
Work
Watch Movie (Course related), Watch TV (Course related),
Group Presentations, Creating and Using Concept Maps,
Guest Presentation, Museum Report (Apply aspects of leisure,
innovation and sustainability through examples provided at
the Nanaimo Museum)
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Appendix B: Data Collection Matrix: MASLM Experiential Activities –Other MASLM
Activities
Class
Course Title
2012-2016
SLM606 Field Experience Internship in a Nanaimo tourism company; organize a
welcome party for new students; assist to organize activities
for summer camp students who come from China and help
them to feel more comfortable in Canada; storytelling to share
individual experiences
SLM605
Knowledge
Mini research proposal
Creation &
Mobilization 2
SLM604
Influencing
Knowledge mobilization activities
Change towards
Sustainability
SLM603
Knowledge
Sparkle Party: A Holiday Soiree for Change makers;
Creation &
Pechakucha Night in Nanaimo;
Mobilization 1
SLM602
Case Studies in Listen to community leaders’ presentation
Sustainability & Being instructor’s assistant
Innovation
SLM601
Leisure &
Storytelling;
Sustainability:
Hiking
Principle &
Paradigms
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Appendix C: Data Collection Matrix: MASLM Experiential Activities –WLCE Annual
Reports
Year Issued
Annual Reports
Experiential Learning Activities & Leisure
Contexts
2016
2016 Annual Report:
A student acted as Communication Assistant
Centre for Experiential
for the World Leisure Centre of Excellence at
Learning and Career
VIU; A student acted as Research Assistant of
Services
the project “Where Is Here?:Small Cities,
2016 World Leisure
Deep Mapping, Sustainable Futures”; four
Centre Of Excellence
students assisted in organizing the 2016 VIU
ANNUAL REPORT
Sustainability Fair.
2015
2015 World Leisure
Seven visiting scholars who supported
Centre Of Excellence
learners to practice their knowledge and
ANNUAL REPORT
skills; “Advancing BC Agritourism”;
“Attracting Long Term prosperity to Haines
Junction, Yukon”; “2015 Canadian
Knowledge Mobilization Conference”
2014
World Leisure Centre Of
Field trip; World Leisure Congress
Excellence ANNUAL
participation; First World Leisure Centre
REPORT – 2014:
Field School; learning about Parks Canada;
Education-ResearchTseshaht First Nation’s councillor “a First
Service in Sustainable
Nation’s woman in leadership”; world
Leisure Management
tourism organization intern; ethical fashion
advocate and researcher; management
committee at Dr. Sun Yat-sen’s Mausoleum
in Nanjing, China; the Heart of Gold rural
community empowerment project; Nepal
field school; Ghana research
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Appendix D - Semi-Structured Interviews Protocol
Research questions: How leisure aspects involved in experiential learning impact on Chinese student’s
learning in Canada?
Sub-questions:
3. What are the leisure aspects involved in experiential learning and how do they function and/or
perform?
4. What are the experiential learning components in graduate level post-secondary programs and how do
they operate?
5. What challenges and benefits are provided to Chinese students from the leisure aspects of experiential
learning in the MA SLM program?
Question Content
Question

Number
Q1
Q2

Q3

Q4

From your perspective, what is the meaning of leisure?
A “positive state of mind” occurs when you feel happy, excited, satisfied or experience a
sense of achievement. Leisure aspects can enhance or improve people’s positive state of
mind.
Some leisure scholars make a relationship between leisure and a “positive state of mind”.
Do you think there is a relationship between “a positive state of mind” and leisure? Why or
why not? Can you explain your perspective and experience?
Did you experience a positive state of mind during any of the MA SLM learning
experiences? If yes, during which learning experiences, in which courses, and can you
describe your experiences? Did they affect your ‘state of mind’ so that you felt happy,
excited, satisfied or came away with a sense of achievement? If you did not, can you
identify what challenged your ability to experience a positive state of mind during the MA
SLM learning experiences?
Do you feel that experiential learning can benefit or challenge your ability to learn?
 What experiential learning activities benefited your ability to learn?
 Can you describe/explain how they benefited your learning?
 What experiential learning activities challenged your ability to learn?
 Can you describe/explain how they challenged your learning?
 Do you believe that the leisure aspects occurring in experiential learning can
enhance your ability to learn?
According to Kolb (2014): “No pleasure, no learning; no learning, no pleasure.” (2014,
p.13). Do you agree with him?
 If yes, can you describe how the leisure aspects occurring in experiential learning
enhance your ability to learn?
 If no, can you explain the reasons why you disagree?
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Appendix E - Research Information Sheet for Potential Participants

A Thesis Research Investigating Chinese Students’ Experiences in MA SLM Program
Introduction
I would like to invite you to participate in this thesis research interview. This case study research aims to
explore how the leisure aspects involved in experiential learning impact Chinese graduate students’
learning. As such, the study is concerned with the thoughts and reflections of MA SLM’s Chinese students
in Canada, and their participation in that program’s experiential learning activities. The purpose of the
study is to increase our knowledge of Chinese graduate students’ experience of international education,
experiential education, and leisure education. The interviews will be used towards a thesis only. The
research findings will be presented on my graduation thesis defense and published in my MA SLM thesis.
Additionally, I will present in a thesis research presentation forum at VIU, MA SLM program and may also
be used for conference publications, and published in peer-reviewed journals.
Why am I doing the investigation?
This research is the final part for my degree course at the Vancouver Island University. It is hoped that the
result will be more useful information about Chinese graduate students’ feelings and reflections about
their learning experiences in Canada.
What will you have to do if you agree to participate?
Contact with me by E-mail: wei.cobihuang@gmail.com, so that I know you are interested. Then, we will
arrange a time and place to meet, both of them will be convenient for you. I will ask you questions from a
semi-structured interviews protocol. The interview may take you 45 - 60minutes. After I complete this
research, I will be happy to send you a summary of the findings if you are interested.
How much time you will be taking and where the interview will be conducted?
Each interview will last 45 - 60minutes. The preferred interview form is a face-to-face interview and the
location of the interview will be arranged at Vancouver Island University library, Vancouver Public Library,
or Richmond Public Library; a Skype interview will be conducted only if the interviewee is outside of the
Vancouver area.
Will your participation in the interview remain confidential?
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Yes. If you agree to participate, your participation will remain confidential. All data information will be
used for the purpose of this thesis research only. If you participate in this research, you will remain
anonymous.
How will your participation be beneficial?
You will get some knowledge of leisure and experiential learning that will support your life-long learning.
You will gain significant reflection and insights from your past experiential learning activities in MA SLM
program. Once this thesis research is finished, it could provide useful data information to improve Chinese
students’ experiential learning in Canada.
What are the potential risks of participation?
You may not be comfortable sharing your individual experiences in a face-to-face interview. This research
focuses only on MA SLM’s Chinese students’ experiences, will use a very small study population and
quotes will be used with participants’ permission. There is no risk that participants may be identifiable
and their negative comments about VIU’s program may impact on their grades or employment
opportunities.
Do you have to participate in this research?
No, your participation in this research is entirely voluntary. You do not need to give any reason if you do
not want to participate. You can withdraw at any time without the requirement to provide any reason for
your withdrawal. You also can stop your participation at any time during the interview.
What will happen next?
If you would like to participate, you will be asked to sign the Consent Form for Semi-structured Interviews
(attached below) and then send it back to me by e-mail. I will contact you when I receive your signed
Consent Form for Semi-structured Interviews. In order to ensure the reliability of the interview,
transcripts will be sent to each corresponding participant by email and you will have one week to check if
there is anything that needs to be revised. Then, the researcher will convert all data information to text
and, in order to guarantee the quality and accuracy of interview information for my supervisor, a
professional translator will be hired to see the original Chinese-language documents and translate them
into English.
Further information and contact details
Principal Investigator
Wei Huang, Student
Master of Art in Sustainable Leisure Management
Vancouver Island University
wei.cobihuang@gmail.com

Student Supervisor
Suzanne de la Barre, PhD.
Department of Recreation and Tourism
Vancouver Island University
suzanne.delabarre@viu.ca
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Appendix F - Consent Form for Semi-Structured Interviews

Leisure Aspects of Experiential Learning Impacts on Chinese Student in Canada

Principal Investigator
Wei Huang, Student
Master of Art in Sustainable Leisure Management
Vancouver Island University
wei.cobihuang@gmail.com

Student Supervisor
Suzanne de la Barre, PhD.
Department of Recreation and Tourism
Vancouver Island University
suzanne.delabarre@viu.ca

Purpose of Research: My name is Wei Huang and I am a graduate student in the Program of Master of
Arts in Sustainable Leisure Management at Vancouver Island University. Now, I am doing the research to
study how leisure aspects involved in experiential learning impact Chinese students’ learning in Canada.
This case study research aims to explore how the leisure aspects involved in experiential learning impact
Chinese graduate students’ learning. As such, the study is concerned with the thoughts and reflections of
MA SLM’s Chinese students in Canada, and their participation in that program’s experiential learning
activities. The purpose of the study is to increase our knowledge of Chinese graduate students’ experience
of international education, experiential education, and leisure education. The interviews will be used
towards a thesis only. The research findings will be presented on my graduation thesis defense and
published in my MA SLM thesis. Additionally, I will present in a thesis research presentation forum at VIU,
MA SLM program and may also be used for conference publications, and published in peer-reviewed
journals.
Description of Research: If you agree to take part, it will involve a semi-structured interview that will take
about 45-60 minutes of your time. There are no risks associated with this research. You can feel free to
decline and also can withdraw this participation at any time.
Potential Benefits: You will get some knowledge of leisure and experiential learning that will support your
life-long learning. You will gain significant reflection and insights from your past experiential learning
activities in MA SLM program. Once this thesis research is finished, it could provide useful data
information to improve Chinese students’ experiential learning in Canada.
Potential Risk: You may not comfortable sharing your individual experiences in a face-to-face interview.
And since this research focuses only on MA SLM’s Chinese students’ experiences and this is a very small
study population and quotes will be used with permission, so that there no a risk that participants may be
identifiable and their negative comments about VIU’s program may impact on their grades or
employment opportunities.
Confidentiality: Your participation will remain anonymous and all data information will be confidential.
Only my supervisor and I will have access to information in which you are identified. With your
permission, the interview will be audio recorded and later transcribed into writing. At your request, you
will be provided a copy of the transcript and invited to make changes to the transcript as you wish. All
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electronic files and folders will be saved only in my personal computer with passwords. I have the only
access to the data and all data will be deleted and shredded after I officially graduate.
Use of Research Information: The results of this study will be published in my Master’s thesis, and may
also be used for conference publications, presentations, and published in peer-reviewed journals.
Further Question: If you have any questions about this research or would like more information, please
feel free to contact me by e-mail:wei.cobihuang@gmail.com or call (250) 734-3924.
Participation and withdrawal: I agree to take part in this thesis research, which has been explained to
me. I have been given an opportunity to ask questions about this research. I understand that any
questions I answer will remain anonymous and all information will be confidential. I also understand
that my participation is completely voluntary and I can withdraw from this research at any time without
the requirement to provide any reason for my withdrawal. The researcher will give a gift card to
Starbucks worth $10 to me after each semi-structured interview. Any participant who withdraws during
the interview can receive the gift card as well. I know the data information from participants will be
incorporated into a thesis and withdrawal will not be accepted after the thesis is submitted. Transcripts
will be sent to each corresponding participant by email and I will have three weeks to check if there is
anything that needs to be revised. Then, the researcher will convert all data information to text and, in
order to guarantee the quality and accuracy of interview information for her supervisor, a professional
translator may be hired to see the anonymized original Chinese-language documents and translate them
into English.
Consent
I have read and understand the information provided above.

Participant Name ________________________ Participant Signature ____________________________

Commitment of Principal Investigator
I, Wei Huang, promise to adhere to the procedures described in this consent form.
Principal Investigator Signature __________________________ Date _______________

Concerns about your Treatment in the Research
If you have any concerns about your treatment as a research participant in this study, please contact the
VIU Research Ethics Board by telephone at 250-740-6631 or by email at reb@viu.ca.
Participants should be provided a copy of the signed consent form
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